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ABSTRACT 
PROMOTING MATURE 
MASCULINITY 


by 


T. Anthony Spearman 


United Theological Seminary, 2003 


Mentor 


Linda Kirkland-Harris, Ph.D. 


This project addressed the silence in the black church on issues of sexuality and 
spirituality. Six two-hour sessions of instruction on the attitudes about masculinity were 
implemented with six pre-adolescent males. By engaging the use of a pre/post test with 
experimental and control groups, unstructured observation, follow-up interviews, and a 
summary of learning after each session, the qualitative research design found that there 
were shifts to a more mature understanding of masculinity in the participants. The 


behavioral and attitudinal changes in the participants also showed spiritual growth. 
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INTRODUCTION 


In late 1995, the Million Man March drew over a million black men to 
Washington, D.C. and became a powerful sign of black male solidarity and, more 
specifically, of black racial solidarity. Yet, while successful in generating a sense of 
community and common purpose, the march also highlighted one of the central fault lines 
or tension areas in African American politics: the roles of gender and sexuality. 

As a fault line in the surface of the earth indicates that some form of displacement 
has taken place, a fault line in the structure of the church represents something out of 
place, which causes the displacement of everything else. Just as earthquakes occur from 
sudden movement around a fault line in the earth, “churchquakes” occur from sudden 
movement around fault lines in the church. Their presence demands tempered movement, 
prompting cautionary measures. Tempered movement often fosters silence. 

Yet there is also a positive side to tempered movement, for it can open us up to 
new vistas of understanding. The fault line of gender and sexuality addressed through 
discourse has the potential to open new vistas of understanding that can push us toward a 
deepening sense of community. 

In 1997, the Religious Coalition for Reproductive Choice (RCRC) launched the 
Black Church Initiative (BCI), a program to “break the silence” (stir up movement around 
the fault line) and open dialogue about sex and sexuality in African American churches, 


problems that were ravaging the Black community. 


BCI is the largest diversity program of the MultiCultural Programs Department of 
RCRC. The purpose of BCI is to encourage and assist African American religious leaders 
and the African American community to address teen childbearing, sexuality in the Black 
church, unplanned pregnancy, and other issues of reproductive health and choice within 
the context of African American culture and religion. BCI seeks to give clear voice to the 
sexual issues of people of color, those living in poverty, and other underserved 
populations. 

The United Theological Seminary (UTS) and RCRC sought to develop a core of 
African American clergy who would address issues of sexuality in the Black Church in 
1999. This Doctor of Ministry (D.Min.) focus group would prepare African American 
clergy and laity to grapple with such issues as teen pregnancy, unwanted areeaiied 
sexuality education in the local church, HIV/AIDS prevention and education, youth and 
sex, and other issues of reproductive health and reproductive choice facing congregations. 
The major goal of the group was to develop a faith-based sexuality curriculum for use in 


seminaries and local church Christian Education programs. 


Compared to other topics which demand the attention of the Black Church, sexual 
theory is still in the embryonic stage—both because relatively little sexuality research is 
oriented toward testing theoretical hypotheses and because few empirically-tested theories 
with conceptual precision have yet to emerge.! Important contributions, however, have 
been made. Traditional disciplines such as biology, psychology and sociology have 


developed theories that have served sexual theory well. 


! David L. Weis, “The Use of Theory in Sexuality Research,” The Journal of Sex Research, Vol. 
35, No.1 (1998), 1-9. 


Due to an unhealthy need for young men to prove their manhood, which may stem 
from a deep-rooted societal homophobia, pre-adolescents often engage in dehumanizing 
and destructive behaviors. Because of their lack of awareness of the a complex 
aspects of themselves, their socialization into cultures of violence, and their avoidance. 
spiritual practices, these individuals are often immersed in practices that are hazardous to 
their health and development. Moreover, they become victims of their socially toxic 
environments and their own immature masculinity. 

It has been eight years since the Million Man March began addressing the lack of 
racial solidarity and the inability of our men to be men, and almost six years since the 
launching of the Black Church Initiative to break the silence in the church, yet our youth 
still are crying out for help. Are they destined to despair? Can they develop into mature 
black men? The answer to both of these questions is a definite yes. 

On November 2, 2002, the essence of this project was seen in operation. A man 
with graying hair, very grandfatherly in appearance, was holding a young four-to-five- 
year-old boy on his lap. The boy’s head rested on his grandfather’s chest. The boy began 
to look up and touch his grandfather’s face . . . and the grandfather let him. Stealing 
another look in their direction caught the little boy kissing his grandfather’s cheek. . . . and 
his grandfather let him. Being further drawn into the incident prompted a face-to-face 
exchange with the grandfather. When asked about the rarity of what had been observed, 
the response of the grandfather confirmed the need for this project. He was indeed the 
great grandfather of the young boy who himself had fathered one son. His son died ina 
car accident after fathering two sons of his own. One of those sons had been killed at the 
age of seventeen when a burglary went bad and the other son, now twenty-three (the 


young boy’s father), was in prison serving a life term for murder. The young boy on his 


lap, his great grandson, was his only hope for the future. It appeared that the man had 
reached a level of mature masculinity that caused him to commit his life to raising his great 
grandson. 

The central theme of this project is the need for ministry to boys in the same types 
of situations coming from impoverished environments. Promoting Mature Masculinity, 
based on a theory developed by Robert Moore and Douglas Gillette, argues that by | 
accessing archetypal energy systems, males can be brought into mature manhood. The 
project was designed to transform immature concepts of masculinity through faith-based 
instruction, which contained three foci: biological, social and spiritual. 

We believe, first, that when pre-adolescents are equipped with appropriate 
biological information regarding human anatomy, both male and female, the information 
empowers them to move through the stronghold of puberty in more responsible ways. 

Second, as social beings, pre-adolescents need an experienced individual(s) to 
guide them in their exploration of ways in which their behavior is not conducive to their 
development. This calls for more black males to rise up as ritual elders. Ritual elders have 
undergone transformation into the deep structures of manhood and possess knowledge 
that can lead others into them. Our children often remain children because there is no one 
to show them the way to transform their boy energies into man energies.? The paucity of 
ritual processes in African American communities has handicapped the development of our 
youth. The compromised social structures of pre-adolescents often foster misdirected 


masculinity. The need to set up processes to facilitate the growth of our youth is upon us. 


2 Robert Moore and Douglas Gillette, King, Warrior, Magician, Lover: Rediscovering the 
Archetypes of the Mature Masculine (San Francisco, CA: HarperSanFrancisco, 1990), 3. 


Finally, as spiritual beings who must develop their spirituality, young men can 
benefit from intentional spiritual training. The facilitator, representing the ritual elder of 
the community, stood in a chain to assist the participants in transcending this world. 

When the previous two foci are attached to the spiritual, the combination prompts 
the cultivation of an inner life. Therefore, this project attempts to offer a paradigm for 
centeredness, order, and significant personal transformation. 

In the first chapter, information about the context of ministry is given. Chapter 
Two identifies some of the literature available on the topic. In Chapter Three, a foundation 
is set forth in relevant theoretical, theological and biblical areas, Chapter Four presents the 
methodology used as well as the curriculum designed. Chapter Five gives the results of the 
field experience. The concluding chapter ae reflections, summaries, modifications, 
and conclusions based upon the experience gained and the results of the project. To 
reduce the psychical and physical pathology in our communities it is necessary to begin 


Promoting Mature Masculinity. 


CHAPTER ONE 
MINISTRY FOCUS 


Spiritual Autobiography 


The earliest recallable memory of the black church came around the age of five. 
While living in Rye, N.Y. a woman named Voncile Davis picked a few of the 
neighborhood children up and transported us to Sunday school. In addition to being my 
first Sunday school teacher, Sister Davis was the neighborhood missionary. The greatest 
thing she ever taught me was the words to the song “Jesus Loves Me.” Forty-six years 
later, the hymn remains a favorite. These words made a tremendous impact and were often 
a great source of comfort in the midst of struggles. Yet my appreciation for those three 
precious words grew over the course of time. In my formative years, even the words to 
that hymn were not powerful enough to prevent a life destined for pain. Sunday after 
Sunday I went to church hurting on the inside, but unable to reveal my hurt to anyone. 

One of the most painful things about my childhood was growing up in an alcoholic 
home. The abuse my sisters and I were subjected to was difficult to cope with and we 
were trained not to talk about it. Even the church could not break the silence. The church 
became a place that I could escape to on Sunday morning and sense the love that Jesus 
had for me, but because the church we attended was a Sunday station, what the church 
had to offer would not be enough. It was difficult to connect the love of Jesus with the 


family setting because of all the pain induced. Countless prayers asked God to fix it so that 


my mother would never drink again, but those prayers were not answered during my 
childhood. 

As far back as I can remember my relationship with my father wae always distant. 
Working all of the time, he was never physically or emotionally there for me. I would learn 
later of the serious resentments I harbored because of the physical abuse he inflicted on my 
mother. 

It was around the age of nine or ten that I began to experiment with sex. The 
majority of the boys in the neighborhood, all older, were going through puberty and the 
education I received about sex came through them. They taught me how to be a man, 
complete with lessons on masturbation. Puberty was a difficult period and I would spend 
numerous years negotiating my way hesaeh jt 

Having developed an addiction along the way made the negotiation even more 
difficult. Life was reduced to mere existence. I experienced a series of accidents that I 
should not have survived. One example was an overdose after drinking 160 milligrams of 
methadone and falling out in my parents’ home in front of my son. There also have been a 
number of incarcerations and a gunshot wound to the knee. Finally, in 1988, I sought help 
for the addiction. 

When released from the rehab, Alcoholics Anonymous and Narcotics Anonymous 
meetings became a safe haven. I had already gone back to church, because I was now 
convinced of how much Jesus loved even me. To keep me through all of the hell that I had 
lived through, He had to love me. Although my father and my mother had forsaken me, 
the Lord had taken me up. I had been too blind to see Him. With the help of the church, I 
answered the call to ministry in October 1989 at the age of thirty-eight and preached my 


trial sermon from the 38" Psalm. The topic of the sermon was God’s Amazing Grace. 


My soul often looks back and wonders about the marvels of God. Since answering 
the call, God has proved himself repeatedly. He is able to do immeasurably more than all 
we ask or imagine, according to his power that is at work within us (Ephesians 3:20). This 
word is true. 

My experience in ministry has been rewarding. Beginning as the Assistant to the 
Pastor at my home church (1989-1995), I did whatever I could to make a difference in my 
corner of the world. I created and developed the Clean-Start Substance Abuse Program at 
the church, as instrumental in the church sponsoring a program to feed the homeless, 
served as Superintendent of Sunday School, and picked up children every Sunday 
morning. My mother in ministry, Reverend Dr. Patricia Tyson, provided excellent tutelage. 

After moving in 1995 to attend seminary, I served as the Assistant to the Pasti at 
Trinity African Methodist Episcopal Zion Church for two years (1 995-1997). I worked 
with the youth of the church and conducted workshops. I was also given “special 
assignments” to assist persons with addictions and to become involved in prison ministry. 

The pastor and people of Trinity loved and supported me beyond my est 
dreams. I did not know where the money was going to come from for my education, and I 
thought I was going to have to take out a number of loans. However, the Daughters of 
Conference of Trinity sponsored me for two and a half years and paid my tuition through 
school. I am grateful to those thirty-four women whom I have adopted as my mothers. 
The first year, I sent them all Mother’s Day cards. They were ecstatic. 

While that experience was pleasant, one of my greatest experiences came through 
my affiliation with the Pulpit Forum in 1995-96. Some employees of K-Mart informed us 
of some unfair personnel practices and we got involved in what was called “the K-Mart 


struggle.” We peacefully protested and were arrested on a number of occasions for 


trespassing. It was a most rewarding experience. Using the tactics of civil disobedience, 
we organized demonstrations that proved to be a constructive force. Justice prevailed. The 
effort resulted in some unionizing for the employees and we gave God the glory. 

My association with Trinity opened one door after another. I became the part-time 
campus minister of Livingstone College in 1996. The passion I had for the work was born 
directly out of my experience as an undergraduate. I wanted to spare others the pain I 
suffered. Functioning as the director of the religious life of the college, the work was a 
challenge. I lacked experience. My predecessor had resigned from the position nine 
months prior and the students had taken charge. There was no structure and I had to 
basically rebuild the ministry. I was given no straw and was told to make bricks. There 
was no support from the administration. As a matter of fact, before hiring me, my 
immediate supervisor’s intent was to eliminate the position. I was committed to bringing a 
level of dignity to the office. 

God grants us the desires of our hearts. If you desire one thing and work in 
harmony with the longing then it will happen. Student counseling and advocacy became a 
strength. While I served at Livingstone College, a great deal of progress was made, but 
there was a lot of work yet to do. In my role as advisor to all of the religious life 
organizations, I helped in their spiritual development. There is no greater reward than to 
have a student call and give thanks. 

In June of 1997, I was appointed pastor of Moore’s Chapel African Methodist 
Episcopal Zion Church. It was my first pastorate. Moore’s has a reputation in the 
Connection of being a difficult church to pastor. I tell people (and my intent is not to brag) 
how I knew I was going to be the pastor before the bishop did. My predecessor had been 


appointed to Moore’s around the middle of the conference year, December 1996, and died 
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in March 1997. At that time I was walking two miles (twice around the campus of 
Livingstone College) a day. The church parsonage is directly across the street from Hood 
Theological Seminary where my wife and I were residing. One day in April after his death, 
while walking my regular course, I passed the parsonage and thought how nice it would 
be to live there. The parsonage is one of the best in all of Zion. As I proceeded and 
approached the church IJ heard a voice audibly say “You are going to be the next pastor of 
Moore’s.” Of course I paid no attention to the voice. There was no way that I would be 
appointed to Moore’s without any previous experience. The church needed someone 


“seasoned”. 

The next day as I approached the church I heard the same voice. Again I paid no 
attention. The next day the same thing happened and I sensed an urgency to walk areinil 
the block that the church sits on. I continued the practice everyday from that. point. With 
each lap around Livingstone, I included the block that the church sits on. In May 1997, I 
shared with Rev. Dr. Michael Frencher ( Pastor of Trinity) what had been happening and 
my desire to go to Moore’s. He tried his best to discourage me. The church was , hornet’s 
nest. They would eat me alive. 

I was still a member of the New York Conference and had to return there for 
conference. The Western North Carolina Conference usually convened the same week. 
For some reason, that year they convened a week apart. When I went to my home 
conference, I had heard nothing from the presiding bishop of Western North Carolina. 
Surely he had someone else in mind for Moore’s. When I got back to North Carolina, Dr. 
Frencher called me and said “Bishop Bishop wants to see you on Thursday at conference. 


He wants to talk to you about Moore’s.” I went. The bishop offered me the pastorate and 


appointed me on June 29, 1997. 
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I spent the year trying to take the pulse of the people. Their bruises became 
apparent. A string of pastors had allowed the reputation of the church to dictate their 
response to the people. I went in trying to love the people. Of course, I also had to have a 
firm hand, but slowly and surely my wife and I began winning them over. 

During that first year my preaching focused on the mission of the church. I used 
Kennon L. Callahan’s paradigm of the five M’s of the Christian church: Mission, 
Management, Members, Money and Maintenance.! Mission leads us beyond ourselves. I 
attempted to show how the order had been inverted. The church grew numerically and 
spiritually. 

In my second year, I sensed a need to purchase a church van. It was not a vision; it 
was just the practical and right thing to do. It ated one of my greatest supporters to part 
company with me. She wanted to liquidate the mortgage. We purchased the van. The 
member distanced herself farther and farther from the church and me. During my third 
year, her husband died unexpectedly. He had been one of the right arms of the church. The 
interesting thing was that two days before her husband died, we learned that my wife had 
breast cancer and would have to undergo a radical mastectomy. She and the member had 
maintained a good relationship despite the distance between herself and me. After her 
husband’s funeral, I went to inform her about my wife. She used the opportunity to 
apologize to me for her actions. We have been walking together ever since. I thank God 
for her. I have often told my people; 

When captain and crew understand each other to the core 


It takes more than a gale to set the ship ashore 
For one will do what the other commands 


1 Kennon L. Callahan, Twelve Keys to an Effective Church (San Francisco, CA: Harper Collins, 
1983), 2. 
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Though both are chilled to the bone 
And both together will sail through weather 
That neither can weather alone. 

We have been weathering the storms for six years now. 

I moved from campus ministry in June 2000 and have been actively employed as 
the Director of Supervised Ministry at Hood Theological Seminary. My role there also 
carries the responsibility of directing student affairs. The work is quite demanding and has 
pressed me to reach for levels of maturity that I never thought possible. 

Daily I keep before me the need to stay connected to God. I practice a ritual that 
includes reciting the shema (Deuteronomy 6:4-9) and being still for at least thirty minutes. 
When the Spirit leads me to read a passage of scripture I do, otherwise I may read some 
sacred works by Gardner Taylor, Howard Thurman, Rabindranath Tagore,or ee 
Saraydarian. I maintain a strict veggie-fruitarian diet and my liquid intake consists of 
carrot juice, natural fruit juices and water. I read avidly. In the dry times, I am given to 
increased exercising and walking which helps to keep my spiritual motor running. 

Each of us has a message, if we will but deliver it. Deliver your message of 
goodwill, of love, of fellowship, of service, of hope. Deliver your message of opportunity 
and the privilege of pointing out to your contemporaries the path to a more exalted life. 
With a pure heart and a sincere soul, a worker can become so absorbed in the Lord’s work 


that he/she forgets about self. It no longer matters what the world may say of his/her 


work. When we discard the veil we can receive instruction from Almighty God. 
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Contextual Analysis 
Salisbury: Past and Present 


The Great Wagon Roads led settlers through the Shenandoah Valley to Rowan 
County where Scotch-Irish immigrants arrived as early as 1747. German immigrants 
settled the eastern section a few years later. By 1753, colonial governor Matthew Rowan 
signed a bill creating Rowan County and Saint Luke’s Parish. Two years later, Salisbury 
was established as the county seat. Rowan was the largest and most populous county in 
the colony and state until 1836, when current boundaries were drawn, forming twenty-six 
counties from Matthew Rowan’s original county. 

Rowan County is located halfway between Washington, D.C. and Atlanta, 
Georgia. It lies along the ridge central to the Piedmont and celebrates a diversity of 
environments, including mountains at its back, extensive waterways at its feet, and rolling 
country between. With the Southern Railway’s main east-west and north-south lines 
intersecting in Rowan County, this was a strategic location recognized in 1896 by railroad 
president Samuel B. Spencer. Spencer built a huge steam engine repair facility in the 
county and the City of Spencer was later named after him. 

Salisbury, North Carolina is located forty (40) miles north of Charlotte and forty 
(40) miles south of Winston-Salem. The home of eight historic districts, Salisbury is a city 
that thrives on its past. The Salisbury Historic District consists of a 30-square-block area 
consisting of historic Downtown Salisbury and the West Square, which was placed on the 
National Register of Historic Places in 1975. A thriving commercial center since the 


1970’s, downtown offers shopping opportunities as varied as its rich history. Adjacent to 
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the commercial district are lovely tree-lined streets showcasing a distinguished collection 
of 19" and early 20" century homes, from a grand manor house to charming bungalows. 

Named after the cathedral town in England and chartered in 1755, Salisbury was 
the largest city in western North Carolina, as well as the major center of trade and politics. 
Throughout the 18" and early 19" centuries, Salisbury remained the largest city in the 
western part of the state and was an important “stopping point” for pioneers heading west. 

With the arrival of the railroad in 1859, the city continued to grow and prosper. 
Today, Salisbury has settled into a comfortable role as a progressive city with roots 
proudly established in the area’s rich past. Historic preservation is a very important part of 
life in Salisbury. Many historic sites remain to this day. Salisbury and the surrounding 
municipalities provide a balance between urban and rural lifestyles. | 

The county’s interstate highway system is one of its major assets. Interstate 85, 
which is one of the East Coast’s main north-south highways, runs through the county. 
Interstates 77 and 40 intersect just west of the county. This network of highways links 
Rowan County to all the major cities in the Southeast. The county is also the hub & a 
3,600-mile East Coast rail network that includes North-South Amtrak service from 
Salisbury. Rowan County has easy access to three major international airports and thirteen 
regional airports. The Rowan County Airport is a modern facility that is capable of 
accommodating extensive air traffic. 

Rowan County includes the following municipalities: Salisbury, Rockwell, Granite 
Quarry, Cleveland, China Grove, Landis, East Spencer, Spencer and Faith. The county has 
a size of 517 square miles and is 764 feet above sea level. 

According to the latest statistics, the population in Salisbury is approximately 


28,900. This is an increase of 5,274 from the 1990 census, when the population totaled 
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23,626. A large percentage of this increase is due to annexations by the City. The current 
population in Rowan County is 123,527 persons. 

A large percentage of the growth in population is due to an increase in the older 
age population groups. In the first half of the decade (1980s), the City saw a continuation 
of the trend of the previous decade in a relatively low birth rate. However, because of the 
City’s large number of elderly people, the number of deaths exceeded the number of births 
in every year since 1980, when the number of births and deaths were the same. 

According to the most recent data, approximately 64% of the City’s population is 
white, 35% is black, and 1% is classified as “other.” The median household income in 
Rowan County is $35,600. 

Residential segregation ofa Historical nature and due to saa discriminatory 
practices has resulted in some communities in Salisbury that are mostly minority and have 
substantially unequal housing conditions. Current housing trends, therefore, must be 
interpreted within the context of how past actions have shaped the present. 

There are many reasons for continued segregation and unequal services for 
minority households. One major reason is the large role that subsidized housing plays in 
fostering a concentration of low-income minority households in central city census tracts. 
Public housing efforts have fallen short of promoting integration as a critical strategy to 
affordable housing and neighborhood revitalization. Such a strategy is needed ifa 
municipality is to build healthy communities and increase social and economic 
opportunities for the disadvantaged. 

There is some degree of spatial segregation between minority and non-minority 
neighborhoods. Three public housing developments and other single and multi-family 


rental housing characterize census tract 504. This area has a higher percentage (between 
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85%-90%) of minority concentrated housing than any other in the City. (The City defines 
an Area of Minority Concentration [AMC] as any area in the City in which at least 90% of 
the population is minority.) 

One of the areas of minority concentration is situated on the West End of 
Salisbury. Partially bordered by Main Street and Innes Avenue, the West End is the home 
of one of the two colleges within the city of Salisbury—Livingstone College. The other 
college is Catawba. 

Livingstone College, a four-year liberal arts school, is a historically black college 
(HBCU), which has been providing services since 1879. Last year’s enrollment was 982 
full time students, made up of 530 males and 452 females. Livingstone and Moorehouse 
are the only two HBCU’s that serve more men than women. Students converge ‘i the 
campus from all areas of the United States. Livingstone also has a number of international 
students hailing from Jamaica and the continent of Africa. The sponsoring denomination 
for Livingstone College is the African Methodist Episcopal Zion Church. Moore’s Chapel 
African Methodist Episcopal Zion Church sits at the foot of Livingstone College, on the 
corner of Monroe and Partee Streets, and is commonly referred to as the “college church.” 

Of the seven assisted housing developments in Salisbury operated by the Housing 
Authority, only one is on the West End. It is commonly called “the Civics.” The Civics is a 
seventy-two (72) unit development. However, other developments provide assistance. 
One is the Zion Hills Apartment complex, a fifty (50) unit development that is co-owned 
by Moore’s Chapel and Soldier’s Memorial African Methodist Episcopal Zion Churches. 
The other developments, all of which are within a one-mile radius of Moore’s Chapel, are 
the Colonial Village Apartments, Bradshaw Apartments and Eaman Park. The social 


stratifications of this area are quite interesting. Traveling through the West End, one must 
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journey through a section called the West Square Historic Site, which contains palatial 
historic homes. One block further west are areas of deprivation and blight. These areas 
surround the church. 

While the Rowan-Salisbury School System consists of 29 schools with an 
enrollment of 20,107 students, the majority of our young people attend Overton 
Elementary, Knox Middle, and Salisbury High Schools. 

According to the Rowan Helping Ministries (one of the agencies that provide 
services and facilities to help prevent homelessness and/or serve the needs of the homeless 
and special needs populations), there are approximately three hundred (300) churches 
within the Salisbury area. Salisbury is only 17.75 square miles. A random drive through 
the neighborhood detected approximately twenty-seven dices within a two-mile radius 
of Moore’s. 

The only church that has an ongoing relationship with Moore’s is Soldier’s 
Memorial African Methodist Episcopal Zion Church. Hood Theological Seminary, 
sponsored by the African Methodist Episcopal Zion Church, also has an ongoing 


relationship with Moore’s. 
Moore’s Chapel: Past and Present 


For 111 years, Moore’s Chapel African Methodist Episcopal Zion Church has 
exhibited a spirit of determination to operate a church second to none in ministering to the 
needs of its members in particular, while uniquely contributing to the Salisbury community 
as a whole. During the historical stages of expansion, growth, and development, the 


church has experienced five periods of transition and change. They are appropriately 


18 


categorized as (1) early years or origin (1892-1913); (2) expansion (1913-1926); (3) 
development (1926-1943); transition (1943-1981); (5) current (1981 -present). 

- The church, organized in 1892 under the leadership of the Reverend Joseph 
Torrence, has the distinction of being one of the oldest African American churches in the 
city of Salisbury. According to his recently deceased granddaughter (Mrs. Marie Whitt, 
1919-2000), Reverend Torrence named the church “Moore’s Chapel” because of his love 
for Bishop John Jamison Moore, who was the founder of the Western North Carolina 
Conference (1891). Bishop Moore had been very kind and understanding to Reverend 
Torrence in his new ministry. Bishop Moore died in 1893. Reverend Torrence, his wife 
Mrs. Anna Baker Torrence, Mr. Nelson Pharr, his wife Mrs. Jane Pharr, Mr. Mark 
Alexander, his wife Mrs. Essie Alexander, and Mr. John Apostle were charter ‘meses of 
this great church. 

; By 1898 enough money had been raised to purchase land from Dr. and Mrs. W.H. 
Goler and Mrs. Jennie Price on which to build the first church. A deed registered on May 
13, 1901 shows “one W. H. Goler and wife, Mrs. Emma Goler, and one Jennie Price sold 
to the Trustees of the African Methodist Episcopal Zion Church of America, one plot of 
ground consisting of one acre or more or less, for the sum of eighty dollars ($80).” In 
1904, building began. According to the cornerstone on the front corner of the present 
church, 1911 was the date of completion. 

This early background and solid foundation prepared the church for its second 
phase of growth and development. This era dates from 1913-1926. From 1913-1917, the 
Reverend W. T. Witherspoon served the congregation that had a membership of 233, 


including probationers and children. The value of the church was $30,000. After the 
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conference of 1917, this church burned. Because of strong ties with Livingstone College, 
the congregation held services at Hood Theological Seminary on the campus. 

In 1919, the congregation rented and later bought the Graham Memorial Church 
(now Gethsemane Baptist Church). During this time, the three members of Graham 
Memorial, Brother Robert Holt, Sister Lelia Holt and Sister Nonie Irving became 
members of Moore’s Chapel. In a short while, the conference gave permission for the 
congregation to sell Graham Memorial and apply the proceeds to the completion of the 
church. 

During the following years, the members worked hard to rebuild the church. 
Adolphus Pharr used his five sons in various capacities as helpers in laying the bricks for 
the church that still stands. One of those ane the Reverend Dr. David Pharr, a retired 
presiding elder in the Zion connection, said, “He even had me out there carrying bricks. I 
was only about six years old.” In May 1924, after six and one half years, the congregation 
moved into the church that had chairs and benches for seating. 

From 1926-1943, Moore’s suffered one set back after another: (1) inability to pay 
bills, (2) depression years, (3) frequent changes in pastors and (4) conflicts between 
pastors and officers. In addition, on March 20, 1932, a windstorm did extensive damage to 
the roof, ceiling, and walls of the church. Reference was made to the damage done by this 
windstorm in a letter to the Hobson-Fuller Company, c/o Citizens Building and Loan 
Association, Salisbury, NC dated April 25, 1932 and signed by Dr. W.H. Goler, L.H. Hall, 
I.H. Miller, and the building committee of the Trustee Board,. 

A copy of “Status of Moore’s Chapel A.M.E. Zion Church from December 1, 
1939 to May 27, 1940” shows a condition of unrest between the pastor and members that 


was not conducive to harmony in the church. Unfortunately, this unrest occurred because 
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money received from the sale of Graham Memorial Church was sent to Bishop Kyles 
instead of the church. Bishop Kyles refused to give the money to the church. On March 
10, 1941, a special session was held between the Right Reverend L.W. Kyles, Presiding 
Bishop of the Western North Carolina A.M.E. Zion Church, Salisbury, NC to present 
some fact as to the “status of said church and to make recommendations as would satisfy 
the unrest in said church.” This meeting was held at Southern City A.M.E. Zion church in 
East Spencer, NC. 

The fourth period 1943-1981 was a long period of enrichment and growth. The 
Reverend E. L. Hogan led this period from 1943-1952. Others who served during this 
period were the Reverends T. I. Johnson (1952-1953) who met with a tragic accident in 
the midst of a successful pastorate, Walter L. Yates of Livingstone College (1953-1954), 
J. E. McCall (1954-1956), A. C. Hunnicutt (1956-1957), Mack Brandon (1957-1960), 

J. D. Gladden (1960-1962), Vernon Shannon (1962-1974), W. Robert Johnson (1974— 
1975), and Marion Jones (1975-1981). Among the lay leaders who led the congregation in 
the numerous achievements of this period were L. H. Hall, Paul Joyce, E. G. a W. L. 


Miller, D. H. Gaither, William Reid, Rufus Little, A. D. Pharr, I. H. Miller, Thomas 


Randall, and Ivery Neely. 
Member Recollections 


The memories of some of the present members date back to the fourth period and 
are very interesting. One of the members recalls his baptism in 1936. He distinctly 
remembers when Reverend Hogans was the pastor. In 1943, the Monroe Street School 
burned down and classes were held at the church for one semester. He stated “there was 


no difference in church and school in those days because the teachers who taught during 
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the week were the very same ones who taught you on Sunday.” Another member, whose 
father took care of the Livingstone College farm, joined the church at the age of thirteen 
under the same pastor and had fond memories. The third member who referred to herself 
as “a bench warmer who stayed in place” said she has known nothing but Moore’s. The 
fourth member who joined in 1948 also under Reverend Hogans enjoyed being at the 
church. She came from a country church. She claims the fellowship was good—different, 
but good. Her husband was on the Trustee Board and Steward Board. During her 
husband’s sickness, she continued to pay his tithes and did so until his death. 

One of the members who frequented Moore’s Chapel while a student at 
Livingstone College from 1941-1945 while Reverend Babbington Johnson was pastor 
recalls a high church tradition. No'one eit noise. During that period, she had a good 
experience. However, when she came back a number of years later while Reverend 
William Conrad was the pastor, she stated, “the people were nasty.” 

The member who joined in 1956 under the pastorate of Dr. A. C. Hunnicutt 
moved her membership to Moore’s Chapel from Third Creek A.M.E. Zion Church in 
Cleveland, NC, the “country.” The experience was totally different. In the country, they 
were more expressive, but at Moore’s they were “downright” cold. This member sat for 
months. When Reverend W. Robert Johnson came, she joined the choir. One Sunday, he 
asked her to do the announcements and she did them for the next twenty-one years. 
According to this member, in order to do anything in Moore’s, you had to belong. There 
was a lot of classism. She stated “I had to put myself into things.” Her children did not like 
the Moore’s Chapel experience. 

The recollections of the three members who joined under the pastorate of 


Reverend W. Robert Johnson were quite interesting. Their lives are now linked through 
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the bonds of family. The first said she joined and got involved. She came from a country 
church and immediately tuned into the “cliqueishness.” She used an interesting term by 
calling herself a “Johnny come lately”. New members were under scrutiny for a long time. 
She had a hard time. The next member transferred from another country church in the 
connection and remembered how uncomfortable he was with the “high church” tradition. 
The youngest of the three was about nine or ten years old when he joined with his mother 
and came to Sunday school. He stated, “When I got the chance to leave, I went.” He saw 
a great deal of hypocrisy, of people saying one thing and doing another. However, he is 
back now after his season in the world and has become a great asset to the church. 

The one member who joined under the pastorate of Reverend Vernon Shannon in 
1967 says she joined for all the wrong reasons. She did not go on to say what those 
reasons were. This member was a bench warmer until 1982. Her children’s friends were 
here but her children did not like coming. She claims pleasant experiences. 

We made the aforementioned recollections during Bible Study. When one of the 
members recalled a past Chairman of the Trustee Board, Mr. I. H. Miller who sie served 
as the treasurer of the church, everyone shook their heads in agreement. Mr. Miller taught 
at Livingstone College and had a habit of confronting members about not paying their 
tithes. On payday at Livingstone, he would remind all of those who were members of 


Moore’s of their obligation to pay tithes. 
Observations 


I found it interesting that the members seemed to become very protective when 
one of the members of the group stated “I wonder if the very ones who said they had a 


hard time and were not a part of the in crowd realize that now they are the in crowd.” The 
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room became very quiet. The member went on to recall that they were the very ones who 
treated her nasty when she returned to Moore’s. Attempts at appeasement took place but 
the member stood firm in her recollections. No one took onus for the treatment she 
received. For a few moments we talked about oppression and how easy it is to become 
like those who oppress us. 

During the same meeting one of the members also recalled a startling comment 
that had been made as recently as 1992. Apparently, during a members meeting while 
discussing the possibilities of purchasing a church van, one of the members exclaimed, 
“We have enough stupid people in the church already without going into the projects 
picking up more. We don’t need a church van.” 

The most vivid experience I have of a culture of Moore’s Chapel came during 
the first year of my pastorate. On Sunday November 16, 1997, a twenty-four year old 
young lady named NeShay McRae Vaughters was in attendance. After delivering the 
morning message, I extended the invitation to Christian Discipleship. In other words, I 
opened the doors of the church. NeShay answered that call. We went through the normal 
ritual of receiving members on probation and she asked me if she could say something. I 
passed her the microphone. She explained to the congregation that she was a cancer 
patient. The cancer had traveled to her vital organs. Her husband was a member of 
Gethsemane Baptist Church but she cared for a more laid back setting. The Spirit sent her 
to Moore’s. I sensed the Spirit of the Lord working to give Moore’s an opportunity. Only 
the Spirit can give this kind of opportunity. I did my best to define what was taking place. 
NeShay could be the instrument to get them beyond the veil. I do not think the 
congregation cared. NeShay died on December 23, 1997, two days after I went to Baptist 


Hospital in Winston-Salem to baptize her. She was funeralized from Moore’s. As a result 
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of the ministry done during their hour of bereavement, NeShay’s parents’ and sixteen- 
year-old brother joined Moore’s on the first Sunday in 1998, along with another woman. 
None of them are at the church any longer. All of them complained of the cold atmosphere 


and lack of sensitivity of the members. 
Church Resources 


Moore’s Chapel African Methodist Episcopal Zion church presently carries one 
hundred seventy two (172) members on her roll. The number has not been audited. Based 
on present records kept by the Steward Board of the church, however, it is a reasonably 
true figure. On most Sundays, approximately seventy (70) to eighty (80) people attend. 
That number increases to one hundred (100) to one hundred twenty five (125) on first 
Sundays and holidays. The distribution of the membership is as follows: 47% over 50 
years old; 41% between the ages of 18 to 50 and 12% under 18. The majority of members 
are female. 

Our physical properties include the church building (valued at $468,000). The 
parsonage (valued at $124,280) and an empty lot 1217 Monroe Street. The church 
purchased a van in 1998 and liquidated a mortgage in 2000. We are also co-owners of one 
of the assisted housing projects in the city, Zion Hills Apartments, a fifty-unit complex. 
The complex is heavily encumbered. 

Last year, the church operated with a budget of $128,000. The budget was set 
from past performance. It merely reflected maintenance of the church. Whenever the 
pastor talks about a budget that reflects doing the work of ministry, the members chime in 


with the disclaimer “Where is the money going to come from?” 
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The African Methodist Episcopal Zion church, which is connectional, has a 
number of levels wherein services are provided. Some of the services overlap those in the 
local church. The strength of the local church is in her societies. The Woman’s Home and 
Overseas Missionary Society (WHOMs) is very strong. The Parent Body provides service 
to the community in a number of ways. However, the Young Adult Missionary Society 
(YAMS) have recently gained strength. These women, ranging in age from 24-40 have 
been serving at the Rowan Helping Ministries, serving meals to the homeless and 
counseling individuals. The group sponsored an AIDS workshop for students at 
Livingstone College that sparked the implementation of a care team at the church. 

Sunday worship includes 9:45 a.m. Church School and 11:00 a.m. Worship 
Service. The Christian Education Department, the Usher Board, the Trustee Board, Lay 
Council, Buds of Promise, Life Members Council, Willing Workers Club, Men’s Choir, 
Gospel Choir, Steward Board, Stewardess Board, Altar Guild, Deaconess Board, and 
Men’s Booster Club sponsor additional regular and annual programs. | 

Moore’s Chapel has eleven classes. Each class has a leader who reports to the 
pastor. Known as “sub-pastors,” these individuals inquire as to the state of a person’s 
soul. In the words of a well-known hymn, they seek to rescue the perishing and care for 
the dying amongst us. As the pastor, I have taught the importance of the class leader 
system. Many formerly perceived the class leaders as general claim collectors, which 
defeats their main purpose, which is care giving. The leader of leaders has a rotating 
system of meetings that has resulted in cohesiveness among the class leaders. 

During one of the District Men’s Booster Club meetings held at Moore’s Chapel, 
the men were challenged to be intentional about relating to the youth. Some dialogue 


ensued but no planning went into effect to address the issue, even though the community 
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was crying out for a relevant ministry. Many of the young men in the area did not have 
fathers in their homes or role models in their lives. Many were in the stage of puberty 
dealing with one of the most difficult to negotiate stages of development. Also, many of 
the young men were visibly confused about their maleness. Therefore, a Boy Scout troop 
was formed and chartered in 1999 as a means to prepare God’s people for works of 
service so that the body of Christ may be built up (Ephesians 4:12). 

The newly formed troop struggled in the beginning and the Pastor or Institutional 
Head (IH) of the troop held many meetings. When one of the seasoned staff members 
moved, the troop virtually disbanded. There were random meetings held with the scouts 
and usually only one staff person was present. 

The seasoned staff member returned to the community and recommitted himself to 
the work of the Boy Scouts. The troop grew to seventeen young men in a short period of 
time. Through random observation, it became apparent that the spiritual development of 
the staff was lacking, not to mention that of the young men. Negative attitudes and 
behaviors were the norm. Here was an opportunity for some mission work. All | 
participants could benefit from spiritually centered instruction. 

In one of the early encounters, the IH had to take no less than three of the scouts 
home in one night and inform their parents of their inappropriate attitudes and behaviors. 
One young man was bragging about his sexual prowess, another was extremely 
hyperactive and uncontrollable, and the third braced himself to fight one of the members of 
the staff. In two of the homes, there was no father figure and, upon arrival at the third, the 
father was found in a drunken stupor (he has since died of alcoholism). All of the parents 


expressed appreciation but also communicated their need for assistance. 


CHAPTER TWO 


THE STATE OF THE ART IN THIS MINISTRY MODEL 


In researching the ministry model Seaialtey and Spirituality in the Black Church, a 
vast number of books and articles were available on ‘aio aspects of the topic. There are 
books on sexuality and books on spirituality. While not contextualized to the black church, 
these offered general insights to the topic. The literature providing support for the project 
discussed the need for a sexual discourse of resistance, the antagonistic qualities of 


socially toxic environments, masculinity, and the effects of violence on masculinity. 
Sexuality 


Sexuality, interpreted most broadly and richly, is the divinely given energy for 


connection. ! 


It is instructive to remember that the word “sexuality” itself comes 
from the Latin sexus, probably akin to the Latin secare, meaning to 
cut or divide — suggesting incompleteness seeking wholeness and 
connection that reaches through and beyond our differences and 
divisions. Sexuality, in sum, is the physiological and emotional 
grounding of our capacities to love.? 


1 James B. Nelson and Sandra P. Longfellow, ed. Sexuality and the Sacred: Sources for 
Theological Reflection (Louisville, KY: Westminster/John Knox Press, 1994), xvii. 


2 Ibid., xiv. 


at 
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Sexuality roots us in the earth and is not synonymous with sex. Sexuality is more 
than physically acting out with our genitals. Sexuality is basic to who we are as human 
beings. 

It compels our emotional, affective, sensual, and spiritual 

relationships. Sexuality does not determine all our feelings, 

thoughts, and interactions, but it certainly permeates and affects 


them. Sexuality involves our self-understanding and our way of 
relating in the world as women and men. 


t 


Sexuality, then, represents God’s plan that we authenticate our humanness through 
relationship. It is central to our relationship with God. Sexuality is sensation, the force that 
drives us through the universe, leading us to higher levels of consciousness. Sexuality is 
body worship, i.e., it demands that intimate contact be maintained with the body, for “your 
body is a temple of the Holy Spirit, who is in you, whom you have received from God. 
You are not your own” (1 Corinthians 6:19). When we worship our bodies, great care is 
taken in how we use them. To paraphrase the words of a hymn, sexuality “is the soul’s 
sincere desire, unuttered or expressed, the motion of a hidden fire that trembles in the 
breast.”4 Sexuality is spirituality’s antennae. | 

African consubstantiality is incompatible with European dualisms, which lead to 
secularity. According to Peter Paris “secularity has no reality in the African experience.”> 


In short, the human body was viewed as being sacred. There was no separation of the 


spirit and the flesh. Asante and Asante employ Dona Richards thus: 


3 Kelly Brown Douglas, Sexuality and the Black Church: A Womanist Perspective (New York: 
Orbis Books, 1999), 6. 


4 “Prayer Is the Soul’s Sincere Desire,” The African Methodist Episcopal Zion Bicentennial 
Hymnal: Hymn #450 


5 Peter J. Paris, The Spirituality of African Peoples: The Search for a Common Moral Discourse 
(Minneapolis, MN: Fortress Press, 1995), 27. 
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Throughout their sojourn in America, Africans have been taught the 
separateness of themselves from Africa and Africans. The teaching 
has been so ingrained that even in those communities, which are 
“most African,” there is the greatest scandal of “being African.”¢ 


Indoctrination into Western culture has spawned an African hybrid, reared in an 
antagonistic social environment and acculturated by the devastating political partnership of 
and marriage to a specifically different moral context, resulting in the shattering of or 
sees from an innate spiritual unity. The birth of a black child in America is now often 
conditioned by a baptism into an ambience of nbs strangers in a strange land. Our 
identity is not our own. The genitalization of our sexuality and religionization of our 
spirituality are the reductio ad absurdum which have their roots in the doctrine of original 
sin. We have been reduced to life as physical, beings with a spiritual aspect rather than 
spiritual beings with a physical aspect and trained to live disembodied lives. 

The Black Church, in some cases, has supported the reduction, divorcing us from 
our innate spiritual unity by aiding and abetting the spiritual drain of the people. There is a 
perpetual drain on life when one is forced to live life (survive) within a culture that is 
diametrically opposed to one’s own. Some symptoms of drained spirituality are: mistrust, 
lack of self-confidence and self worth, avoidance, silence, escape from reality, and self- 


hatred. These issues must be addressed in open dialogue. 
The Need for a Sexual Discourse of Resistance 


Despite the many volumes written on sexuality, Kelly Brown-Douglas, who offers 
a womanist perspective, captures a portion of the topic in the title of her book. There, 


among other things, Brown-Douglas argues the urgent need for a sexual discourse of 


6 Molefi Kete Asante & Kariamu Welsh Asante, African Culture: The Rhythms of Unity 
(Trenton, NJ: Africa World Press, 1990), 207. 
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resistance. She states, “if Black men and Black women are truly committed to one another 
and hence to freedom for the entire Black community, they can no longer avoid 
penetrating the sexual politics of Black life.” This sexual discourse of resistance would 
take place across class, gender, and generational barriers. Brown-Douglas believes as 
Michel Foucault does, that, 

Discourse transmits and produces power; it reinforces it, but also 

undermines and exposes it, renders it fragile and makes it possible 

to thwart it. In like manner, silence and secrecy are a shelter for 


power, anchoring its prohibitions; but they also loosen its holds and 
provide for relatively obscure areas of tolerance.* 


However, Brown-Douglas notes that Foucault’s position is a subversive one (it supports 
White patriarchal culture). Foucault provides a meticulous analysis of social power. By 
applying the definition from her womanist perspective, Brown-Douglas looks at how 
white culture violates Black sexuality. Despite the fact that Foucault’s use of sexual 
discourse is to oppress, Brown-Douglas uses it to empower. She sees the advantages of 
resistance. Sexual discourse is one of the most effective mediums through which power is 
exercised? and through which power is broken down. | 
Cross-generational discourse would enable the impartation of knowledge, i.e., the 
passing down of values to the younger generation and a keener awareness of the plight of 
youth on the part of the older generation. This passing of knowledge would foster 
integrity in the community by embracing an interdependent perspective. A sexual 
discourse of resistance would empower the black church to liberate all people. It would 


help us to distinguish who we are from what others suggest we are and move us Closer to 


7 Brown-Douglas, Sexuality and the Black Church, 83. 
8 Michel Foucault, The History of Sexuality (New York: Random House, Inc., 1990), 101. 


9 Brown-Douglas, Sexuality in the Black Church, 26. 
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enjoying the fullness and uniqueness of our humanity. When the black church engages in a 
sexual discourse of resistance, “the young could unabashedly celebrate their sensual and 
corporeal selves and Black teenagers would no doubt be less likely to engage in self- 
destructive, self-hating behaviors.”!° 

Our youth have been shaped by narrow representations of manhood and the race 
has perpetuated these representations. While noting the contribution that white supremacy 
has had on black sexuality, the message of Cornel West also seeks to empower the black 
community. In his attempt to address the myths surrounding black sexuality, he creates an 
intellectual space that gives voice to what he calls the rise of the new black conservatism 
in 1975. 

West’s dialogue between black liberalism and black conservatism offers support 
for the development of a sexual discourse of resistance. He suggests that “a widening of 
the split between [the two camps] will lead to more principled and passionate political 
discourse in and about black America.”!! Neither side adequately addresses the cultural 
decay and moral disintegration of poor black communities. Black liberalism is inadequate 
but black conservatism is unacceptable. To West, the problem of black America is 
twofold; too much poverty and too little self-love. West states, “Black self-hatred and self- 
contempt has to do with the refusal of many black Americans to love their own bodies.” 


Our communities are in need of cultural revitalization and moral regeneration. 


10 Tbid. 


11 Cornell West, Race Matters (New York: Random House, 1994), 89. 
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Socially-Toxic Environments 


The degeneration of humankind is at the very root of all issues pertaining to 
sexuality/spirituality, and hence, masculinity. The moral level of society is each individual’s 
responsibility. Everyone has a part to play in its creation or its destruction. We do have the 
power to control the types of environments we want for our children. James Garbarino is 
correct in saying that “we ought to view childhood a a social space in which to lay the 
foundation for the best that human development has to offer.”! Childhood is a sacred 
time. The bible records that when you train a child up in the proper manner, the training 
received will serve to guard against many destructive practices (Proverbs 22:6). This type 
of training has positive staying power. | 

Garbarino offers some insights for helping children negotiate through a high-risk 
world. His theory of a socially toxic environment is foundational to the project. The theory 
parallels that of physical toxicity that led to the ban of dichlorodiphenyltrichloroethane 
(DDT). He suggests that the social world of children, i.e. the social context in which they 
grow up, has become poisonous to their development. 

Some of the social equivalents of lead and smoke in the air, polychlorinated 
biphenyl (PCB) in the water, and pesticides in the food chain are “violence, poverty and 
other economic pressures on parents and their children, disruptions of relationships, 


nastiness, despair, depression, paranoia, alienation—all the things that demoralize families 


and communities.”!3 


12 James Garbarino, Raising Children in a Socially Toxic Environment (San Francisco, CA: 
Jossey-Bass, 1995), 12. 


13 Tbid., 5. 
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The level of social and cultural poison is higher than it was forty years ago. Then 
there was no such thing as a drive-by shooting. A few attributes of socially toxic 
environments that are antagonistic to childhood are lack of adult supervision, excessive 
TV, family violence, common cursing, children’s attire, and the suspension of children’s 
license to play. The detoxification of these social toxins is necessary. Otherwise, childhood 


will never again be what it ought to be. 
What About Boys? 


The socialization of males, particularly black males, in a colonial framework is a 
very intentional process. Imprinted on a boy’s mind from as early as the haircut marking 
the Lonpictontot his first year of life are dictortea concepts of masculinity. A fragile one- 
year-old kicks and screams his way through the process while his parent, often the father, 
repeats the phrase, you’re a big boy now and big boys don’t cry. Therefore, a trip to the 
barbershop is a “man-prove” exercise. Usually from this point, black males spend 
inordinate amounts of time engaged in social, sexual, and spiritual “man-proving” 
exercises. 

The effect of this “man-proving” often results in hardened beings devoid of 
emotions and feelings before the age of puberty. Beings who have been socially 
demoralized, sexually masculinized, and spiritually deprived. These individuals sometimes 
become homicide victims or wards of the state. 

Ann Arnett Ferguson cautions that we need to be aware of two ways that racial 


inequalities are being reproduced today. One is through institutional practices, and the 
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other is through cultural representations of racial difference. Both operate in a covert and 
informal manner.!4 

Schools in the south are notorious for racial representation that is often overt. The 
opportunity presented itself in October 2001to provide counseling for a group of Middle 
School age boys who were perceived to be a threat, much like the boys in Ferguson’s 
study. It was quite apparent that the institutional norms put in place were to maintain 
racial order—a black assistant principal for the blacks and a white assistant for the whites. 
A sense of superior group position prevailed. The marginalization of the employees as well 
as the students was evident. 

An informal assessment of the boys’ situation over a period of six months led to 
the conclusion that the way they carried themselves was the core of the problem. There 
was a reliance on the active and pervasive operation of anti-black attitudes and practices.!5 
The boys were disproportionately in trouble and suspended from school. In short, they 
were condemned for growing up black. Black youth often spend the first part of their lives 
building up and then breaking the link between masculinity and violence. It is under these 
adverse conditions that they construct a negative sense of self. Moreover, their parents do 
not understand them. In their confusion, parents often stand by threading needles of 
ambivalence, faithfully attempting to support their sons while fearfully complying with the 
system. The parental ambivalence often leads to early childhood deprivation. When a 


child’s caretakers do not listen or respond to the child, when they neglect essential 


14 Ann Arnett Ferguson, Bad Boys: Public Schools in the Making of Black Masculinity (Ann 
Arbor, MI: University of Michigan Press, 2001), 19. 


15. Ibid. 
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emotional needs, or show no admiration for achievements, the chances of violent behavior 
in later life are greatly increased.!6 

There is often an intensity of sadness and rage housed in these children, which 
causes them to disconnect not only from their deepest feelings but also from their elders. 


Therefore, they begin to build buffers to protect themselves from the world. 
The Root of Immature Masculinity 


The most prevalent buffer for school age males is masculinity. In school, fighting is 
the hegemonic representation of masculinity. It is perceived as a way to prove manhood. 
Therefore boys fight. 

Information collated by the National Research Council in 1992 

indicates that patterns of aggression were so well established by age 

eight that without intervention they then become predictive of 

patterns of aggression at age thirty-eight. The kids whom peers at 

age eight name as the ones who hit and push and bully and shove 

and kick and bite and fight, are the adults who hit family members, — 

get into fights in the community, and drive their cars aggressively.!7 

Have you ever wondered why men discontinue physical affection to their sons by 
the time those sons are five years old? It is a way to prove their manhood. However, 
underlying their need to prove their manhood is a systemic homophobia. Therefore, it is 
safe to assume that immature masculinity is a response to a perceived threat on one’s 
manhood. 

For the purpose of this study, masculinity is viewed as a nebulous socially shared 


construct. In other words, masculinity is an unsubstantiated ideal that changes from 


16 Myriam Miedzian, Boys Will Be Boys: Breaking the Link Between Masculinity and Violence 
(New York: Doubleday, 1991), 59. 


17 Garbarino, Raising Children, 83. 
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culture to culture and situation to situation. It was presented to the participants as a 
concept that exists in the eye of the beholder, usually defined negatively. It was defined as 
the performance of our manhood. Masculinity is a force that finds men competing with 
each other rather than nurturing one another. In the presence of others, it tends to 
increase. There is a social facilitation effect. Therefore, external manifestations support the 
unsubstantiated ideal. Males are often incapable of having close friendships due to a lack 
of trust, homophobia, and lack of male intimacy, competitiveness, and mobility. A male 
friendship is a personal relationship that requires intimacy, engagement and commitment.}8 
Having male friendships means accepting one’s own masculinity. 

Manifestations of immature masculinity include, but are not limited to, arrogance 
and lack of understanding in relation to God, need for constant nurturing and affirming, 
shunning of emotion, suspicion and dishonesty, unnatural and practiced gaits.and a rough, 
tough exterior. Richard Majors and Janet Mancini Billson inform our understanding of 
cool as an integral aspect of black male masculinity. 

Cool is defined by the American Heritage Dictionary as “not 

excited; calm and controlled’ and by 4 Dictionary of Catch Phrases 

as “unafraid, unflustered.” A Dictionary of Slang and 

Unconventional English describes cool as a “hippy expression for 

confidence or self-assuredness.” The Dictionary of American Slang 

characterizes cool as being “in complete control of one’s emotions; 

hip but having a quiet, objective, aloof attitude; indifferent to those 


things considered nonessential to one’s individual beliefs, likes, and 
desires.”19 


18 Stuart Miller, Men and Friendship (Los Angeles, CA: Jeremy P. Tarcher, Inc., 1983), 194. 


19 Richard Majors and Janet Mancini Billson, Cool Pose: The Dilemmas of Black Manhood in 
America. (New York: Touchstone, 1992), 3-4. 
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To be masculine for many blacks is to be cool which involves behaviors, 
exaggerated physical posturing, and crafted performances. The critical message conveyed 
is CONTENTS OFF LIMITS. 

Robert Moore and Douglas Gillette stress the point that the crisis in 
masculine identity is multi-faceted. The breakdown of the traditional family, which often 
brings psychological devastation on children of both sexes, is a contributing factor to the 
crisis in masculine identity. However, additonal underlying causes bear examination. 

One of those causes is the disappearance of ritual processes for initiating boys into 
manhood. Moore and Gillette validate this point by suggesting that the decline of ritual 
processes is rooted in history. The Protestant Reformation and the Enlightenment are 
movements that discredited ritualistic praweteks: Therefore, a religious movement 
discredited a sacred process to nothing more than “mere ceremonial.”2! This has resulted 
in an inability to achieve genuine transformation of consciousness to higher forms of 
masculinity. Promoting Mature Masculinity attempted to address this deficiency by 
reconnecting the ritualistic process to the church (see Appendix E). The entire six-session 
curriculum was designed as an initiation into manhood. We sought to correct deficiencies 
in the participants, facilitator, and the church while learning what mature masculinity was 
like. 

Additionally, Moore and Gillette suggest that patriarchy plays a part in preventing 


the expression of deep and rooted masculinity. Their use of an interesting analogy to get at 


20 Robert Moore and Douglas Gillette, King, Warrior, Magician, Lover (San Francisco, CA: 
HarperSanFrancisco, 1990), xvi. 


21 Thid. 
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the difference between immature masculinity and mature masculinity is noteworthy. They 


contend that 
Patriarchy is the expression of the immature masculine. It is the 
expression of Boy psychology, and, in part, the shadow—or 


crazy—side of masculinity. It expresses the stunted masculine, 
fixated at immature levels. 


Patriarchy in our view, is an attack on masculinity in its fullness 

as well as femininity in its fullness. Those caught up in the 

structures and dynamics of patriarchy seek to dominate not only 

women but men as well. Patriarchy is based on fear — the boy’s 

fear, the immature masculine’s fear—of women, to be sure, but also 

fear of men. Boys fear women. They also fear real men.?2 
Thus, the cultural norm breeds immature masculinity. Most men are fixated at an 
immature level of development and act out of a “hidden” boyishness. 

Two of the correctional facilities in Salisbury report the following: On July: 28, 
2002, Piedmont Correctional Institution, a medium security prison commonly called the 
“high-rise,” housed 738 inmates; 46.4% Caucasian, 47.7% Black, and 5.9% other. A 
random sampling of the statistics compiled by the Rowan County Detention Center from 
6/1/02 — 7/31/02 revealed daily averages of 38% Caucasian, 58% Black and 4% other. A 
further breakdown from the detention center, according to age, revealed that as few as 3% 
and as many as 5% of those detained were under the age of 18. 

Immature masculinity is often the result of multi-causal phenomena such as 
economic, sexual, and spiritual instability. Man is never totally true to himself or content 
with himself until he is brought back to the things that were placed in him by God. 

The insights provided by Moore and Gillette’s theory have been invaluable for the 


work of this project. They offer deeper insights to the point made earlier about fathers 


pulling their affections back from their sons by the age of five. 


22 Thid., xvii. 
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Our immersion in socially toxic environments has diminished our worldview 
considerably. Yet, deep within everyone is the “hard wiring” for the calm and positive 
mature masculine.*3 Therefore the “death” of immature masculinity can occur and an 
initiation into manhood can be effected. 

The project assumed that socially constructed immature masculinity established by 
a patriarchal society led to pathologically based communities where there is a blurring and 


brokenness by the things we do that go against God. ' 
Mature Masculinity 


Transformation occurs when that which concerns the deepest structure of our 
being and doing lites the socially doristhacted notions of masculinity. That deepest 
structure has its foundation in humankind’s creation in God’s image and points to the 
reality that God quantifies and qualifies human wholeness. Who we are is an image of who 
God is. 

Manhood is an unchallengeable biological reality. Just as femininity is the tuning 
fork of female sexuality, masculinity is the tuning fork of male sexuality, which is in turn 
the antenna of spirituality. Manifestations of mature manhood include, but are not limited 
to, total self-understanding in relation to God, self-assurance, showing of emotion, 
trusting and honesty, natural gaits and a natural exterior. With the exception of the unique 
case of hermaphroditism, the physical equipment of the male determines manhood. 


It is enormously difficult for a human being to develop to full potential.24 We have 


23 Tbid., xvi. 


24 Thid., 43. 
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to fight against the “gravitational” pull against achieving that full adult potential.2> Moore 
and Gillette name four archetypes that influence a mature man; king, warrior, magician, 
and lover. These archetypes are fragments of a primevally whole Self, latent energies 


which lie within all of us. 
Spirituality 


Spirituality is the exceptional ability to relate to one’s surroundings from a 
standpoint beyond ego. It is that which deals with ultimate ends. We are more than we 
know we are. When we truly develop the capacity to function in the world without being 
of the world, we are acting out our spirituality. Man is dear to God because he is like God. 
Man is more akin to God than any other creature. 

Spirituality signifies the response of our whole being to what we recognize as 
sacred. It is the human capacity to be self-transcending, relational, and freely committed. 
Spirituality encompasses the whole of life and therefore enables us to embrace God and 
ourselves. It has to do with the quality of our relationships to whatever or whoever is 
most important in our lives. When African Americans look through the deep structure of 
African spirituality which encompasses our entire existence, we realize that our deepest 
beliefs are shared with one another and that deep within we are one people. 

As the old African proverb states, “whatever is is in the first place spirit.” This 
suggests the principle of consubstantiality (that the elements of the universe are of one 
substance). Peter Paris employs John Mbiti’s defining principle as follows, 

Whatever happens to the individual happens to the whole group, 


and whatever happens to the whole group happens to the 
individual. The individual can only say: ‘I am, because we are; and 


25 Tid. 
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since we are, therefore I am.” This is a cardinal point in the 
understanding of the African view of man.?¢ 


The spiritual is the foundation of all being. Through association with the spirit, 
human life is sacred and a precious gift to be cherished. Life is to be lived to its fullest. 

According to Leonard Barrett, the supreme value in terms of the 

African worldview is “to live robustly.” That is, to live life with as 

much energy and as forcefully as we can. Much of African religious 

activity, therefore, involves the attempt,to strengthen our force 

vitale or life force. It is the spirits (aspects of the deity), and the 

ancestors, who have the spiritual power to strengthen our force 

vitale, and so through sacrifice, offering, and ritual we ask them to 

help us in this way.27 

The worldview of Jesus also called for robust living. He declared that He had 
come to give us more abundant life (John 10:10). This being the case, it is imperative that 


the Black Church joins in reawakening the spirit of African American people. 
Sexuality and Spirituality 


Sexuality and spirituality are coterminous. Sexuality is man’s fuel and spirituality is 
God’s fuel. We need them both. Humans cannot not be sexual and they cannot not be 
spiritual. Therefore, we could say that man is like a cart drawn by two horses, one goes to 
the right and the other goes to the left. This indicates a plurality of existence that we spend 
our lives trying to resolve. In order to experience the highest joy, it is necessary to find a 
means of balancing the two. The synchronization of the two enables one to establish 
independence and competence. These are buffers against the hostile forces of the world. 

The two poles of sexuality and spirituality are the cause of the ambivalent 


position of the church on sexual issues. The church has engaged in what Reinhold Niebuhr 


26 Paris, The Spirituality of African People, 111. 


27 Asante and Asante, African Culture, 211. 
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calls the sin of sensuality. She is hostile toward complete spirituality, which often 
manifests as a violent urge to become one with the Spirit. It calls us to transcend all 
socially created boundaries. Sexuality is visible spirituality and spirituality is invisible 
sexuality. 

The apostle Paul actually attempts to work out this balance with his discussion of 


the two body structure of humankind, one earthly (sexuality) and the other heavenly 


(spirituality). 
The Black Church 


Perhaps the most difficult term to define, the Black Church in America has long 
been recognized as the most independent, stable, and dominant institution in the black 
community. The Black Church became a nation within a nation. The Church is that people 
called into being by the power and love of God to share in his revolutionary activity for 


the liberation of man.28 


The Black Church was the creation of a black people whose daily 
existence was an encounter with the overwhelming and brutalizing 
reality of white power. For the slaves it was the sole source of 
personal identity and the sense of community.?° 


It was the platform to announce freedom and equality. Additionally, 
The Black Church was the first theater in the black community. 


Like the Greek theater its functional goal was catharsis, but beyond 
the Greeks, the Black Church was in search of transcendence, not a 


28 James H. Cone, Black Theology and Black Power (New York: Seabury Press, 1969), 63. 


29 Thid., 92. 


mere emptying of the emotions, but an enduring fellowship with 
God in which the formal worship service provided the occasion for 
particular periods of intimacy.*° 


30 C. Eric Lincoln and Lawrence H. Mamiya, The Black Church in the African American 
Experience (Durham, NC: Duke University Press, 1990), 6. 
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CHAPTER THREE 


THEORETICAL FOUNDATION 


The theology of the hermetic-kabbalistic tradition best supports this project. Its 
willingness to explore and address the issues of humankind is nothing short of 
phenomenal. It profoundly influenced the theology of the western world. A remarkable 
feature of this higher learning was its transcendence of the boundaries of sex and class.! 
The hermetic-kabbalistic theology was bold enough to be limited by no boundaries at all? 
because it probes the very essence of creation, whose sole purpose was to shower 
mankind with the blessings of God. Glenn Alexander Magee says, 


Given the evidence for Hegel’s place in the Hermetic tradition, it 
seems surprising that so few Hegel scholars acknowledge it. The 
topic is often dismissed as unimportant or uninteresting (it is 
neither). Usually, it is treated as relevant only to Hegel’s youth 
(which is false). Surely one reason for this attitude is disciplinary 
specialization. Few scholars of the history of philosophy ever study 
Hermetic thinkers.3 


Good theology begins where pain is. The hermetic-kabbalistic theology builds 


bridges for the soul and gives the spiritually famished a new means of finding nourishment. 


1 Patricia Cannon Johnson, “The Neoplatonists and the Mystery Schools of the Mediterranean” 
in Roy MacLeod, The Library of Alexandria: Centre of Learning in the Ancient World (New York: I. B. 
Tauris Publishers, 2001), 143. 


2 Michael Hornum, “The Availability of the One: An Interpretative Essay,” in Alexandria: 
Journal of the Western Cosmological Traditions (Grand Rapids, MI: Phanes Press, 1993) 275-285. 


3 Glenn Alexander Magee, Hegel and the Hermetic Tradition (Ithaca, NY: Cornell University 
Press, 2001), 14. 
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A study of its principles can make a Jew a better Jew, a Muslim a better Muslim and a 
Christian a better Christian. Study of the hermetic-kabbalistical tradition helps to bring the 
Lord near to us when we call upon him in truth (Psalm 145:17). It beckons us to “awaken 
memory of the divine power behind our physical persona.” 

The hermetic tradition was named for Hermes Trismegistus. Hermes Trismegistus 
was believed to live at about the same time as Moses, or even before Moses, hence the 
Hermetic texts had sanctity almost equal to that of Genesis, supposedly written by 
Moses.° His philosophy was acclaimed by such notables as Plato, Philo, Clement, Origen, 
Aquinas, and Hegel. 

Hermetic tradition studies the relationship of man’s mental and subjective 
processes and advocates self-knowledge by aakne the claim Mas above so below.” In 
other words, it subscribes to a microcosmic-macrocosmic analogy, which purports that the 
structure of the cosmos is the structure of man. Each and every person is a being whose 
origin and home is the world above and who has come down to earth and — incarnated 
for a time but will return to the home above from which he or she came. It brings about 
decisive changes in consciousness. To sum up the hermetic teaching in one sentence is to 
say, “blessed are the pure in heart for they will see God” (Matthew 5:8). 

Hermetic theologians speak of the divine vous (mind) in much the same way that a 
Jew or a Christian might speak of the Spirit of God. It is the divine vous (mind) that has 


entered into man that tells him what he needs to know and with that vous (mind) the man’s 


4 Johnson, “Neoplatonists,” 146. 


5 Frances Yates, The Occult Philosophy in the Elizabethan Age (New York: Routledge Classics, 
1979). 
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true or highest self is realized. Reliance on the divine vous (mind) enables one to think 
things out for yourself and you will not go astray. 

Moore and Gillette say that two sciences still do the work of the ancients, 
subatomic physics, which looks very much like Eastern mysticism (Kabbalah) and depth 
psychology, which looks much like Hermeticism. Each seeks to know and then to at least 
partially control the very wellsprings of the same hidden energies the ancients probed so 
profoundly.® The combining of Christian hermetics and Christian kabbalah can enable 
humankind to reach full understanding of ourselves. 

There are seven hermetic principles used as a key to all phenomenon by hermetic 
theologians and their compatibility with the Christian faith is striking. 

The first hermetic principle is, the principle of Mentalism: “THE ALL is MIND; 
The universe is Mental.”’ Biblical equivalent: Your attitude should be the same as that of 
Christ (Philippians 2:5). The ALL is Spirit. In itself, Spirit is unknowable and undefinable. 
The principle explains that all that is is simply a mental creation of Spirit. Therefore, 
everything is subject to the law of creation, in which we live and move and have our being. 
By grasping the truth of the mental nature of the Universe, one can advance on the path to 
mastery.’ The principle embodies the truth that all is mind. 

Therefore, I urge you, brothers, in view of God’s mercy, to offer 

your bodies as living sacrifices, holy, and pleasing to God—this is 

your spiritual act of worship. Do not conform any longer to the 

pattern of this world, but be transformed by the renewing of your 


mind. Then you will be able to test and approve what God’s will is 
— his good, pleasing and perfect will (Romans 12:1-2). 


6 Moore and Gillette, King, Warrior, Magician, Lover, 102. 


7 Three Initiates, The Kybalion: A Study of the Hermetic Philosophy of Ancient Egypt and 
Greece. (Chicago, IL: The Yogi Publication Society, 1970), 26 


8 Ihid.,, 28. 
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Secondly, the principle of Correspondence makes the statement, “As above, so 
below; as below, so above.”? Its biblical equivalent is, “Be perfect, therefore, as your 
heavenly Father is perfect” (Matthew 5:48). This principle holds that there is always a 
correspondence between the laws and phenomena of the various planes of being. By 
applying this principle, we can understand much that would otherwise be unknowable. 

The third principle, the principle of Vibration claims that “Nothing rests; 
everything moves; everything vibrates.”!° The biblical equivalent is, “Now the earth was 
formless and empty, darkness was over the surface of the deep, and the Spirit of God was 
hovering over the face of the waters” (Genesis 1:2). Everything is in motion. The principle 
endorses scientific factors and explains that energy, mind, and Spirit result from varying 
rates of vibration. | 

Fourthly, the principle of Polarity states “Everything is Dual; everything has 
poles; everything has its pair of opposites; like and unlike are the same; opposites are 
identical in nature, but different in degree; extremes meet; all truths are but haleeutbe: all 
paradoxes may be reconciled.” Its biblical equivalent is embodied in Genesis 1:3-31. The 
principle explains that there are two sides , or opposite aspects, to everything and that 
opposites are really only the two extremes of the same thing, with varying degrees 
between them. It explains the paradox between opposites. 

The fifth hermetic principle, the principle of Rhythm claims “Everything flows, 
out and in; everything has its tides; all things rise and fall; the pendulum-swing manifests in 


everything; the measure of the swing to the right is the measure of the swing to the left; 


9 Ibid. 
10 Thid., 30. 


11 Thid., 32. 
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rhythm compensates.”!? The biblical equivalent is, “There is a time for everything, and a 
season for every activity under heaven” (Ecclesiastes 3:1-8). There is a measured motion 
in everything. This works in accordance with polarity. There is always an action and a 
reaction, an advance and a retreat. 

The sixth, the principle of Cause and Effect embodies a wealth of knowledge. 
“Every cause has its Effect; every effect has its Cause; everything happens according to 
Law; Chance is but a name for Law not recognized; there are many planes of.causation, 
but nothing escapes the Law.”!3 Its biblical equivalent is, “Do not be deceived: God 
cannot be mocked. A man reaps what he sows. The one who sows to please his sinful 
nature, from that nature will reap destruction; one who sows to please the Spirit, from the 
Spirit will reap eternal life” (Galatians 6:8). Everything happens according to a ji 
Nothing happens merely by chance. 

The seventh hermetic principle, the principle of Generation or Gender embodies 
the truth that “Gender is in everything; everything has its Masculine and Feminine 
Principles; Gender manifests in all planes.”!4 Its biblical equivalent, “So God created man 
in his own image, in the image of God he created him; male and female he created them” 
(Genesis 1:27) was key to this project. Masculine and feminine poles are manifest in 
everything. This is true of the physical, mental, and spiritual. On the physical plane, the 
principle manifests as sexuality. On higher planes, it takes higher forms, but the principle is 
always the same. No creation is possible without this principle. Every thing and every 


person contains the two elements or the great principle within it, him, or her. Every male 


12 Thid., 35. 
13 Thid., 38. 


14 Tbid., 39. 
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thing has the female element, every female contains the male principle. To understand the 
philosophy of mental and spiritual creation, generation, and re-generation, the study of this 
principle is necessary. 

Kabbalah literally means receptivity, it is the art of learning to receive.!> The 
Kabbalah teaches that thought coupled with will is the beginning of reality—if you even 
think you want something, it is already beginning to happen. '!° Kabbalah, then, is the 
universal language by which everything was created. By coming to understand the 


different aspects of the divine, it is possible to know God. 
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It was supposed that the Jewish mystical tradition was handed down orally from 
Moses himself.!7 The Christian tradition of Kabbalah began in 1486 with Pico della 
Mirandola. One of its greatest prapencHie Johannes Reuchlin, referred to it as “an 
alchemy transforming external perceptions into internal, then into images, opinion, reason, 


15 David Aaron, Endless Light: The Ancient Path of the Kabbalah. (New York: Berkley Books, 
1997), 11. 


16 Tbid., 162. 


17 Glenn Alexander Agee, Hegel and the Hermetic Tradition (Ithaca, NY: Cornell University 
Press, 2001), 29. 
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intuition, spirit, and, finally light.”!8 The gospeler John may have been a Kabbalist. His 
prescribed formula regarding the Word of God is kabbalistic. He expresses the truth that 
God made use of the Word in order to create out of himself.'° 

The crises of life can often become depressing. Codes of behavior often hem us in 
and numb our spirituality. However, the challenge comes in utilizing these crises in order 
to find the deeper meanings of life. Kabbalah assists in the search for those deeper 
meanings. It allows us to explore the outer regions of inner space. The process it promotes 
is very ancient. David Aaron suggests that it actually began with Abraham.?° 


. .. When Hashem told him, “Go forth from your country, from 
your birthplace, and from your father’s house, to a land that I will 
show you. I will make you into a great nation, I will bless you and 
make you great.” What was Hashem really asking Abraham to do? 
The Hebrew text is very specific; however, most translations miss 
the point. Hashem told Abraham, “Zech lecha, ’which literally 
translates as, “Go to yourself,” or, “Go for yourself.” But how can 
you tell a man “go to yourself’ when you are also telling him to 
leave his country, birthplace, and parents’ home? Are these not the 
basic foundations of his identity? Is he not a Mesopotamian, a 
citizen of Haran, the son of Terah? 

The answer is yes. But Hashem was asking Abraham to make a 
spiritual journey, a journey toward a new identity.?! 


Hashem (God) knew that Abraham’s identity was made up of all of the things mentioned 
but Abraham was also more than all of those things. He had been created in the image of 
God (Genesis 1:27) but he could not become the more that he was without embarking on 


a journey within. He had to work out his own soul’s salvation. Aaron drives his logic 


18 Tbid., 29. 


'9 Franz Bardon, The Key to the True Kabbalah (Salt Lake City, UT: Merkur Publishing, Inc., 
1996), 21. 


20 Others agree that it started with Hermes Trismegistus. Bardon, The Key to the True Kabbalah, 
40. Yates, The Occult Philosophy in the Elizabethan Age. 


21 Aaron, Endless Light, 103-104. 
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home, that Abraham’s journey was meant to be more than physical, by pointing out the 
reversal of the order of relocation. Rather than a journey moving outward, Hashem’s 
(God’s) instructions. were for Abraham to move inward. Abraham had to go to that place 
where he could let go of all that was familiar to reach a new identity based on his 
identification with God.?? Abraham’s identity was not predicated on anything external but 
rather on the internal, the immortal. Hashem (God) commanded Abraham to. go to the 
center of who he was. There Abraham would find that innermost divine essence, the image 
of God that unfolds in the world, in nature, and in man. We can only reach our full 
potential when we go to those centers. | 

The hermetic-kabbalistic theology accommodates the going to those centers. A 
perennial Hermetic theme is the idea that hie purpose of human existence is to complete or 
perfect the cosmos by perfecting that is done from our centers. 

The identity of the black church is not predicated on externals. A quest for an 
inward journey to her center will grant her the ability to initiate a sexual discourse of 
resistance, clean up the social toxicity, and lead people to mature masculinity. 

The Apostle Paul may have very well been a hermetic theologian. The words 
spoken to the church at Corinth embrace the powerful effect that occurs when we go to 
our centers. 

The Spirit searches all things, even the deep things of God. For who 

among men knows the thoughts of a man except the man’s spirit 

within him? In the same way no one knows the thoughts of God 

except the Spirit of God. We have not received the spirit of the 

world but the Spirit who is from God, that we may understand what 

God has freely given us. This is what we speak, not in words taught 


us by human wisdom but in words taught by the Spirit, expressing 
spiritual truths in spiritual words. The man without the Spirit does 


22Tbid., 104. 
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not accept the things that come from the Spirit of God, for they are 
foolishness to him, and he cannot understand them, because they 
are spiritually discerned. The spiritual man makes judgments about 
all things, but he himself is not subject to any man’s judgment: “For 
who has known the mind of the Lord that he may instruct him?” 
But we have the mind of Christ.? 


The tradition has effected a subtle nudging from a comfortable mindset about such 
subjects as the virgin birth and homosexuality. Its distinctive attractiveness for the project 
lies in the humanistic way it views creation and promotes the development of well-beloved 


sons. 
Biblical Foundations for the Ministry Focus 
The Development of a Well-Beloved Son 


The true saints are those who transfer the state of householdership 

to the house of God, becoming father and mother, brother and 

sister, son and daughter, to all creation, rather than to their own 

house! —Erik Erikson 

This ministry project seeks to address the widespread immature masculinity that 
plagues the African American community, i.e. the earnest and, when disturbed, potentially 
unbearable longings of sons and daughters for their male parent. When males seriously 
face their role both as external caretaker and as internal presence in drawing out and 
transforming their children’s behavior, in short when they find their center, well-beloved 
sons will be the result. 

The scripture passage that sets a wonderful tone for this ministry project is found 


in the Gospel according to Matthew 1:18-25. It is filled with glorious insights, which 


depict Joseph as an exemplary figure of fatherhood. 


23 1 Corinthians 2:10b-16 (NIV) 
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When Mary and Joseph were betrothed, Joseph discovered that Mary was 
pregnant. The one thing that Joseph knew for certain was that the baby was not his. His 
first inclination was to put Mary away and the law of that day would ee supported him 
(pater potestas). However, verse 19 informs us that Joseph possessed a very special 
quality. Joseph was a righteous man (dikaios), which is a key word in Matthew’s 
theology. The word dikaios can also be translated as “Just.” To be righteous or just meant 
to live by the law, God’s revealed will. 

Mary’s pregnancy could have resulted in death for her, but because Joseph was the 
best thing a man could be, he was not willing to disgrace his wife. Joseph was 
characterized by a self-sacrificing regard for others. He did not even enter into sexual 
relations with Mary until the baby was born (Matthew 1:25) and, as evidenced by his 
naming the child, Joseph accepted the child as his own. 

According to Dr. Larry Welborn, Professor of New Testament Studies at United 
Theological Seminary, in ancient Palestine, paternity was not a biological concept, but a 
legal concept. Adoption was frequently practiced. The ancient world family was an 
extended family. 

The first Christians not only raised their own children, but also picked up other 
children along the way. Ministries of day care and childcare were an important work to the 
early Christians. 

The Talmud, a treatise that embodies over one thousand years of Jewish thought, 
delineates the responsibility of a father. The Tractate Kiddushin makes the claim that the 
rabbis agreed that a father had certain responsibilities to his son: 

A father is obligated to circumcise his son, to redeem him, to teach 


him Torah, to arrange for his marriage, to teach him a trade, and 
some say he is also obligated to teach him how to swim. R. Judah 
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says: Whoever fails to teach his son a trade, teaches him to become 
a criminal.?4 


The Didache, one of the earliest Christian writings, further emphasizes the nurture 


of children. Chapter 2 verse 2 of the document states, 

Thou shalt not kill; thou shalt not commit adultery; thou shalt not 

corrupt youth; thou shalt not commit fornication; thou shalt not 

steal; thou shalt not use soothsaying; thou shalt not practice 

sorcery; thou shalt not kill a child by abortion, neither shalt 

thou slay it when born; thou shalt not covet the goods of thy 

neighbor;. . .(emphasis mine)?° 

The words of the angel of the Lord (Matthew 1:20) are significant because they 
convey the act of God, which led Joseph to take responsibility for a child he knew was not 
his own. Joseph had purposed in his heart not to kill Mary, but rather to divorce her 
quietly. He had already decided on his course of action and yet the “do not be afraid” of 
the angel apparently caused Joseph to rethink his plans. He took Jesus and gave him a 
name. Joseph also gave him a trade. Joseph taught Jesus something about God and was 
instrumental in the development of a well-beloved son. 

With today’s epidemic of absentee fathers, there is a great need for the type of 
fatherhood patterned by Joseph. Men who will take boys they know are not biologically 
their own and give them names, a purpose to live for. When there are fathers like Joseph, 
it is no surprise when there are sons like Jesus. His teachings demonstrate that his 


relationship with Joseph was foundational in the development of a well-beloved son. 


Geoffrey Canada puts it like this, 


24 Ben Zion Bokser, The Talmud: Selected Writings (New York: Paulist Press, 1989), 167. 


25 http://www.ocf.org/OrthodoxPage/reading/St.Pachomius/Liturgical/didache.html. 
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The act of fathering a child must take on the same prominence as 
mothering a child. The issues of responsibility and the financial and 
emotional support of children must become part of the learning of 
every adolescent boy. And we need to connect boys to men. Men 
who can spend time fathering and teaching boys how to be good 
fathers. Many more of us need to commit to being such men and to 
having a place in the lives of boys from a very early age.”6 


Moore and Gillette provide insights to Matthew 2:13 when Joseph takes the child 
Jesus into Egypt. 

While resonating with the paradigm of fatherhood, the passage also struck a jarring 
spiritual chord. Since we live in a society that assumes the “maleness” of God, it seems 
only fitting that Joseph would be portrayed in a positive light. Yet Joseph is a rarity in the 
overall scheme of biblical fathers. Is there an underlying theme embedded in this passage? 
What implications does the fatherhood of jek raise? Had he accessed the four mature 


masculine archetypes in order to raise Jesus? 7 
Identity with Jesus 


A spiritual search for masculine identity compels us to look at the example of 
Jesus. In him, the four archetypes of the male psyche are described. Viewed as energy 
zones that can be tapped into at any age, several of them can be in operation at one time. 
A characteristic of one of the archetypes, the warrior, is aggressiveness. Aggressiveness is 
a stance toward life that rouses, energizes, and motivates.27 The aggressiveness of Jesus 


was seen when he entered the temple and saw the people using it as a place to barter and 


26 Geoffrey Canada, Reaching Up for Manhood (Boston, MA: Beacon Press, 1998), 52. 


27 Moore and Gillette, King, Warrior, Magician, Lover: Rediscovering the Archetypes of the 
Mature Masculine, 79. 
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sell goods. He was angry, overturned the tables, and threw the moneychangers out of the 
temple.8 

_ A warrior has a transpersonal commitment with service going beyond himself.2° 
His loyalty is to something—a cause, a God, a people, a task, a nation.3° Jesus’ service 
went beyond himself. His goals and aspirations were not for him or in his own name, but 
pointed beyond himself to God the Creator. He said, “I tell you the truth, anyone who has 
faith in me will do what I have been doing. He will do even greater things than these, 
because I am going to the Father.”3! 

Each archetype also has a shadow side. This is when the attributes are used in a 
negative or destructive way. The shadow side of the warrior manifests in sadism and 
masochism. Cruelty, wrath, and destruction are misguided goals of a warrior. | 

A second archetype is the magician. A magician has special powers given only to 
him.3? The magician is intuitive, knowing on a deep psychological or spiritual level what 
others do not know.?3 A magician is a holy man.34 He is a master of technology. He has 
healing powers beyond those of the common man, like Jesus had. Jesus looked beyond his 
death and into a new meaning of life, everlasting life. He was a master of the technology 


of his time. As a teacher and preacher, Jesus spoke and multitudes listened. 


28 Matthew 21:12, Mark 11:15, John 2:14-15 

29 Moore and Gillette, King, Warrior, Magician, Love, 84. 
30 Ibid. 

31 John 14:12 

32 Moore and Gillette, King, Warrior, Magician, Love, 101. 
33 Tbid. 

34 Ibid. 


57 


The shadow side of the magician manifests as a trickster or manipulator who 
withholds information from people. 

The third archetype is the lover. Sensuality and being aware of one’s own 
connectedness to others is the common characteristic here. Difficult though it may be, 
Jesus was a sensual being. In the story of the woman who washed his feet, we are told, 
“and as she stood behind him at his feet weeping, she began to wet his feet with her tears. 
Then she wiped them with her hair, kissed them and poured perfume on them.”35 The 
lover energy includes a type of compassion with a capacity to feel at one with others and 
with the world and to feel their pain.3° This arises from the point of spirituality. It bears all 
things, believes all things, hopes all things, endures all things. Love never ends.37 Jesus had 
compassion for all. | 

The shadow side of the lover iiantfests as the addicted lover who cannot place 
limits on his, sensual and sexual experience. Instead of concern for the other, he is only 
concerned with self: His relationships are for power and control. 

The fourth archetype is the king. This is usually a combination of all four 
archetypes. The king is liberating, powerful, and anointing. He liberates one from 
oppression while remaining powerful in the process.38 His power is channeled to be used 
in a positive way and not to the detriment of the people.39 Jesus was called the King of the 


Jews and the King of Israel, but he was far more than an earthly king. 


35 Luke 7:38 

36 Moore and Gillette, King, Warrior, Magician, Love, 135. 
37 } Corinthians 13:7-8 

38 Moore and Gillette, King, Warrior, Magician, Love, 21. 


39 hid. 
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The shadow side of the king manifests as the tyrant. A tyrant exploits and abuses 
others. He pursues his own feelings in ruthless and merciless ways.” 
Jesus lived life from his center. These four archetypes can be accessed when we 


tap into our centers. There, like him, we become the resurrection and the life. 


40 Thid. 


CHAPTER FOUR 


METHODOLOGY 


MeNiff, Lomax and Whitehead! provided helpful suggestions about action 
research that forged the implementation of the project. One of those helpful suggestions 
dealt with qualitative versus quantitative research techniques. The project employed a 


qualitative research technique seeking to go into as much detail as possible with a small 
sample group. | 
According to McNiff, Lomax and Whitehead, ten main features are involved in the 

action research process which include: 

® acommitment to educational improvement, 

e aspecial kind of action that is informed, committed, and intentional, 

® systematic monitoring to generate valid data, 

e authentic descriptions of the action, and 


e putting the ‘I’ at the center of the research.” 


Action research should be about the researcher’s action, not the action of others.3 


1 Jean McNiff, Pamela Lomax and Jack Whitehead, You and Your Action Research (New York: 
Hyde Publications, 1996). 


2 Ibid. 


3 Thid. 
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Consideration of the above features with particular emphasis on putting the ‘I’ at 
the centre allowed the facilitator to take ownership of the project. Utilizing special kinds 
of questions such as, “How can I improve the misdirected masculinity of the pre- 
adolescents in the community?” and “How can I improve my personal practice and 
understanding of masculinity” placed the facilitator at the center of the research. 

The hypothesis of the project that the misdirected masculinity of pre-adolescents 
could be transformed to more mature understandings was tested through the intervention 
of six two-hour focus group sessions of biological, social, and spiritual instruction. The 
measurements engaged were a pre/post test with experimental and control groups, 
unstructured observation, follow-up interviews, and a summary of learning after each 


1 


session. 


In addition to insuring that the action was informed, this method was chosen 
because of several important characteristics that justified the intrinsic worth of instruction 


(education). 


Focus groups generally involve eight to twelve individuals who 
discuss a particular topic under the direction of a moderator. The 
moderator promotes interaction and ensures that the discussion 
remains on the topic. These discussions typically are conducted 
over a period of one to two hours.° 


First of all, each session focused on fixed issues in a semi-structured format, the 
individual participants shared an interest in the subject matter and interacted during the 
course of each session thus becoming a group. Since one of the foci of the intervention 


involved social matters and was interested in the effect that the participants would have on 


4 Ibid. 


5 Louis M. Rea and Richard A. Parker, Designing and Conducting Survey Research (San 
Francisco, CA: Jossey-Bass Publishers, 1997), 82. 
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one another, the application of a focused group was more pragmatic than a series of 
individual interviews. It provided the facilitator opportunities to assess how these pre- 
adolescents dealt with moral dilemmas® by providing a means through which the 
researcher could assess their reasoning patterns about those moral dilemmas.’ Moreover, 
the focus group sessions promoted the development of the participants’ capacities in areas 
of cognitive, social, moral, and emotional functioning.’ It set up conditions of stage 
progression. 

Secondly, we believed that the nature of discussion in a focus group would 
penetrate deeper than is possible in casual conversation. As the participants engaged in 
group discussions of moral dilemmas, they heard the facilitator and others’ resolutions to 
those dilemmas. The group would share values with one another. Teaching values is no 
less important than teaching mathematics. It was assumed that this could lead to higher 
stages of moral reasoning about masculinity. Although, the participants may not act on 
their newly developed higher stage, were they to act by its logic, they sSuld make more 
adequate moral decisions than if they were to act on the basis of lower-stage reasoning. 10 

Thirdly, the facilitator directed and conducted the discussion and obtained 


information from each of the individuals in the group (interviews). The focus group format 


6 Here the work of John Dewey, Jean Piaget, and Lawrence Kohlberg provided valuable insights. 
Dewey says ‘there is no fact which throws light upon the constitution of society, there is no power whose 
training adds to social resourcefulness that is not moral. 


7 Ronald Duska and Mariellen Whelan, Moral Development; A Guide to Piaget and Kohlberg 
(New York: Paulist Press, 1975), 3. 


8 F, Clark Power, Ann Higgins, and Lawrence Kohlberg, Lawrence Kohiberg’s Approach to 
Moral Education (New York: Columbia University Press, 1989), 16. 


9 It has been the author’s experience that a group can accomplish in a relatively short period of 
time that which may not occur for year’s with individuals. 


10 Power, Higgins, and Kohlberg, Approach to Moral Education, 17. 
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assisted in securing useful information including: assessing attitudes, obtaining background 
information, interpreting results, and identifying creative ideas. 

The four fundamental components to the focus group process were carried out: 
planning the focus groups, recruiting the participants, implementing the discussion 
sessions, and analyzing the results.!! 

The focus group design was used throughout the implementation of the project 
guiding all of its facets. Focus group sessions were conducted with the context associates 


as well as the participants 
Context Associates 


The selection of the seven Context Associates (CAs) was determined by the use of 


the following criteria: 


ic The individual’s situation in life/the church - Here the pastor was 
interested in such demographics as whether the individual was or, in the 
case of retirement, had been gainfully employed, their home life, and 
history of active participation in the church. It was also important to know 
of any history of abuse. 


2: Life experience — it was important to know whether the individual had any 
experience working with or caring for children. 


3, Enthusiasm about the project — What was the level of interest in the 
project? How did the individual see him or herself contributing to the 
process? Could sincere willingness be sensed? 


4. Spirituality — obviously the devotional life of the individual was important 
to the pastor. What was their definition of spirituality? How much time did 
they devote daily to spiritual things? 


11 Louis M. Rea and Richard A. Parker, Designing and Conducting Survey Research (San 
Francisco, CA: Jossey-Bass Publishers, 1997), 84. 
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Informal interviews were conducted to ascertain the above information. Once the 
CAs were chosen, a total of six focus group meetings was scheduled to orient, educate, 


strategize, and plan the implementation of the project. The agendas for those meetings 


were as follows: 


September 6, 2002, 5:30p.m. 


Meeting One 


Opening prayer 
Overview of RCRC (Religious Coalition for Reproductive Choice) 


How do I fit in? 

1. The Context 
a. The experimental group 
b.' The control group 
c. The church 

2. The Context Associates (What Are, They?) 
a. Individually 
b. Collectively 


Distribution of project proposal 
Projected meeting date (September 11, 2002) 
Adjournment 


September 11, 2002, 5:30 p.m. 
Meeting Two 


Opening Prayer 
Recapitulation and Questions 


Overview of the Project: Promoting Mature Masculinity 
1. Sharing the project design 
a. Informed consents 
b. Participant Survey 
c. Pre/post test instrument 


d. Summary of learning 
2. Discussion of pedagogies (10-12 year olds) 


Assignments 


Projected meeting date (September 20, 2002) 


Adjournment 


September 20, 2002, 5:30 p.m. 


Meeting Three 
Opening Prayer 
Recapitulation and questions 
The purpose of observation 
Collecting of information 
Informed consents 
Participant surveys 


Projected meeting date (September 27, 2002) 


Adjournment 


aemrees 27, 2002: 5:30 p.m. 


Meeting Four 
Opening Prayer 
Recapitulation and questions 
Projected meeting date (October 8, 2002) 


Adjournment 


October 8, 2002, 5:30 p.m. 
Meeting Five 


Opening Prayer 
Recapitulation and questions 
Projected meeting date (October 15, 2002) 


Adjournment 
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October 15, 2002, 5:30 p.m. 
Meeting Six 


Opening prayer 
Recapitulation and questions 
Discussion about plans to get consent 


Implementation 

Overview of the instruction 
Coding of pre/post test 

Purchase of materials needed 
Photocopying 

Editing 


WAWN 


Questions 


Adjournment 


There was a systematic coding of the pre/post test.!2 The questions covering five 
areas were prepared by the facilitator. The areas were biological, social, sexual, spiritual, 
and masculinity. While the majority of the questions were multiple choice, a few required 
yes or no answers. During ieetid six, the pastor and context associates came to a 
consensus on the best answer to each of the questions. These answers were used as a 
guide to determine whether there was increased knowledge at the end of the project. 

In October 2002, a timeline for the sessions was set forth and included the 


following schedule: 


Week of Task 

10/13/02 Obtaining Consent Forms 
10/20/02 Session One 

10/27/02 Analyze and write 
11/3/02 Session Two/Analyze 
11/10/02 Session Three/Analyze 


12 See Appendix C. 
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11/17/02 Session Four/Analyze 
11/24/02 Session Five/Analyze 
12/1/02 Session Six/Analyze 


The twenty-question participant profile was designed for the purpose of gathering 
demographics on the participants. The use of a fifty question pre/post test was designed to 
assess participant knowledge in five relevant areas covered in the instruction. 

The facilitator was the primary data collector. 

The project consisted of a series of six two-hour sessions held on the Sunday 
evenings of October 20, November 10, 17, 24, December 1, and 8, 2002 from 5:00 p.m. 
to 7:00 p.m. The group did not meet on October 27 to prevent absence due to 
homecoming weekend at one of the local colleges, an event that has become a tradition in 
the community. Due to the fact that the Boy Scout troop does not usually meet an the first 
Sunday of the month, which was overlooked by the pastor, no meeting was held on 
November 3. In order to meet as consistently as possible and be intentional about 
completing the implementation of the project, the group did meet on the first Sunday in 
December. | 

The lower level of the church, commonly referred to as the fellowship hall, was set 
up for the sessions. Special care went into the chosen areas. 

First of all, two 4 x 8-foot tables were placed together lengthwise with a flipchart 
at the head of the tables, this became the working area (WA). This space, about forty feet 
square, was where the lecturing took place and the majority of the work was done. There 
was ample room for a maximum of ten participants to sit around the tables comfortably. 
Secondly, another forty-foot-square area adjacent to the working area was set apart for 
the viewing of videos and discussion (VA). During sessions one, two, three, and six, the 


participants were fed in another area of the fellowship hall. 
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Folders containing pens and all printed information needed for each session were 


provided for each participant. Each participant was assigned an identification number. 


The outline for the six sessions was as follows: 


5:00 — 5:10 p.m. 
5:11 — 6:00 p.m. 
6:01 — 6:05 p.m. 
6:06 — 6:10 p.m. 
6:11 — 6:30 p.m. 
6:31 — 6:40 p.m. 
6:41 — 6:50 p.m. 
6:51 — 700 p.m. 
Goal: 


Session 1 

Setting the Tone 
Opening Prayer, Introductions and Comments 
Participant Survey & Pretest 
Explanation of Group Rules 
Scenario | (Action Figures) 
Dialogue on Scenario : 
Biblical Wisdom: Judges16:1-21 (Samson and Delilah ) 
Group Presentation of Wisdom 


Summary of Learning and Closing Prayer 


Session 1 was designed for two hours. The goal was to set a tone that would allay any 
fears the participants had about the project. 


Objectives: 


By the end of this session, participants 


NNW YN 


Completed a participant survey 

Completed a pre-test 

Identified the group rules that would guide behavior for the six sessions 
Recognized differences in the features of action figures 

Were able to articulate at least one (1) characteristic about Samson (Judges 13-16) 
Began a process for sharing issues of sexuality with one another 

Completed a summary of learning 
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Strategies: 


i. 


Introduction: after opening with prayer, the facilitator introduced the context 
associates to the participants and gave a brief overview of the model. 


- Pretest: the participants were given a 50-question pretest designed to measure 


their knowledge of their anatomy, their social environment, perceptions of 
masculinity, and understanding of spirituality. 


Group Rules: the facilitator guided the group through the rules that would govern 
the group with emphasis on the importance of keeping things inside the group. 


Scenario 1: As an icebreaker, the group was given a task. Action figures from the 
60’s to the present were on hand. The facilitator sought to determine whether the 
participants saw any striking differences in the figures. (The evolution of the 
figures suggest a progression of more outward expressions of muscularity and 
bulk. What was the message?) 


Biblical Wisdom: the group listened to a passage about Samson (Judges 13-16) 


Group Discussion: The group discussed the passage and tied in things learned from 
the action figures. Which action figure(s) would Samson represent? 


Materials Needed: 


oD Ged Slo 


Pencils 

Folders with paper 

Pretest Document 
Flipchart with Group Rules 
Action Figures 

Bibles 

Summary of Learning 


Evaluation: 


The evaluation of this session was written. The facilitator raised questions in a summary of 


learning to include what they liked about the session. The most important thing learned in 


the session (may differ from participant to participant). They were also asked if anything 


surprised them in the session. 


69 


Session 2 
Biological Matters — Defining some terms 
5:00 — 5:05 p.m. Opening Prayer & Review 


5:06 — 5:30 p.m. Scenario 2 (Our Bodies: What’s Happening to me?) 
Video clips and handouts 


5:31 — 5:45 p.m. Discussion on Scenario 

5:46 — 6:00 p.m. Biblical Wisdom: 1 Samuel 13:1-29 (Amnon) 

6:01 — 6:20 p.m. Group Presentation of iam 

6:21 — 6:50 p.m. Discussion about things learned 

6:50 — 7:00 p.m. Summary of Learning & Closing Prayer 

Goal: : 

Session 2 was designed for two hours. The goal was to focus participants on the human 


anatomy to better understand themselves as sexual beings. 


Objectives: 
By the end of this session, participants 


1. Were able to define the term “puberty.” 
2. Were able to define “sexuality.” 
3. Were able to identify and discuss at least one part of the male anatomy 
4. Were able to identify and discuss at least one part of the female anatomy 
5. Completed a summary of learning 

Strategies: 


1. Review: After the opening prayer, the facilitator briefly reviewed Session 1. 


2. Scenario 2: The participants viewed portions of the video Understanding Human 
Reproduction and the facilitator distributed handouts of both the male and female 
anatomy. In both, they were given definitions of terms. 


3. Discussion: A period of time was given for the participants to raise any questions. 


4. Biblical Wisdom: The story of Amnon (2 Samuel 13:1-29) Was Amnon 
“balanced?” 


5. Group Discussion: The group focused on the importance of behaving responsibly 


6. Summary of learning 
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Materials needed: 

Pencils 

. Folders 

. Flipchart displaying group rules 

. Handouts: The male/the female; Tyrone and Tamika 
Bibles 

Summary of learning 


DAAAWN 


Evaluation: 
The evaluation of this session was written. The facilitator raised questions in a summary of 
learnings to include what they liked about the session. The most important thing learned in 
the session (may differ from participant to participant). They were also asked if anything 
surprised them in the session. 
Session 3 
Social Matters 

5:00 — 5:05 p.m. Opening prayer and review 
5:06 — 5:15 p.m. Scenario 3 (Reading of news article) 
5:16 — 5:30 p.m. Discussion and reactions to scenario 

Does this sound like where you live? Why or why not? 

Have you ever heard anyone bragging about beating somebody up? 

Is so, what did you think? 
5:31 — 5:45 p.m. Activity (Box Exercise) 
5:46 — 6:00 p.m. Discussion about the man in the box. 

‘What kind of man comes out of the box? 

Is he really the kind of man we want to be? 
6:01 — 6:21 p.m. Scenario 4 (Video-Real Strength: Boys Talk About Life) 
6:22 — 6:45 p.m. Discussion about video 

Who did you identify with? 

What things were familiar to you? 

How do you define “real strength’? 


6:46 — 7:00 p.m. Summary of Learning and Closing Prayer 
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Goals: 
This session was designed for two hours. The goal of this session was to explore 


participants understanding of themselves in society. 


Objectives: 
After this session, participants 


Were able to define the term “socially toxic environment.” 

Were able to communicate one aspect of a “socially toxic environment.” 
Were able to differentiate between real strength and brute strength. 
Understood the importance of responsible behavior. 

Understood the value of abstaining from sex 


WR WN o 


Strategies: 
1. After the opening prayer and review, the facilitator asked participants to share 


thoughts about Tyrone and Tamika. 
2. Scenario 3: The reading of the news article (October 3:Milwaukee, Wisconsin) 


3. Discussion: The above reading was expected to elicit some feelings in the — 
participants, which generated some discussion. Questions raised included: Did 
killing the man make the boys strong? Does this sound like where you live? Why 
or why not? Do you act like those boys? Why or why not? Have you ever heard 
anyone brag about beating someone up? If so, what did you do? If not, what 
would you do if you did? 


4. Activity: The Box Exercise. The purpose of this activity was to further probe the 
' perceptions of the participants understanding of masculinity. The facilitator 

explained the task as follows: I want you to list all of the things you think a man 
should be or do on a piece of paper; choose the most important one to you and 
write it on an index card, when I ask, I want you to put the index card inside the 
box. After we have finished that task, I want you to write all of the things you 
think a man should not be or do on a piece of paper; choose the one most 
important to you on another index card, when I ask, I want you to put that index 
card on the outside of the box. 


5. Discussion: Focused on what kind of man was placed inside the box and how 
society made him live inside that box (determined by the cards on the outside of 
the box). Is the man that lives inside the box really the kind of man we really want 
to be? 


6. Scenario 4: Real Strength: Boys Talk About Life video: 20 minutes. The purpose 
of this video was to expose the participants four (4) examples of their 
contemporaries who are fighting to break out of the box of masculinity. 
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7, Discussion: The facilitator focused the participants by asking, “Who did you 
identify with the most? Why? What things were familiar to you? How would you 
define “real strength”? 


8. Summary of learning 


Materials needed: 

Newspaper Article 

Pencils 

Folders 

Cardboard Box 

Markers 

. Index Cards 

. Video (Real Strength: Boys Talk About Life) 


Summary of learning 


SN DAAAWY 


Evaluation: 

The evaluation of this session was written. The facilitator raised questions ii a summary of 
learning to include what they liked about the session. The most important thing leamed in 
the session (may differ from participant to participant). They were also asked if anything 


surprised them in the session. 


Session 4 


Spiritual Matters 
Biblical Relationships 


5:00 — 5:05 p.m. Opening prayer and review 
5:06 — 5:20 p.m. Review the definition of spirituality (for purposes of study) 
5:21 — 5:30 p.m. Old Testament: David and Jonathan (1 Samuel 18:1-4) 


5:31 — 5:45 p.m. Discussion about lessons learned from David and Jonathan 
Friendship: Why is it important? 


5:46 — 5:55 p.m. New Testament: Joseph and Jesus 


5:56 — 6:10 p.m. Discussion about lessons learned from Joseph and Jesus 
Fatherhood: Why is it important? 
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6:11 — 6:45 p.m. Discussion: Do you have these types of relationships? 
What can you do if you don’t? 
Where have you seen these types of relationships? 


6:46 — 7:00 p.m. Summary of Learning and Closing Prayer 


Goals: 
This session was designed for two hours. The goal of this session was to increase 


participants’ spiritual knowledge and understanding of biblical relationships. 


Objectives: 
By the end of this session, the participants 


Were able to define spirituality 

Identified an aspect of his personal spirituality 
Identified one characteristic of true friendship 
Identified one positive characteristic of fatherhood 
Completed a summary of learning 


AWN 


Strategies: 
1. After opening prayer and review, the facilitator reviewed the definition of 


spirituality. 


2. Biblical Explorations: The chosen OT text about David and Jonathan 
(1 Samuel 18:1-4) helped the facilitator to focus the participants on the theme of 
true friendship and its importance. How can you tell if someone is your true friend? 
What does it mean to love someone as yourself? Do you have anyone in your life 
that you love as much as you love yourself? If so, who is it? 


3. Biblical Explorations: The chosen NT text about Joseph and Jesus 
(Matthew 1:18-25 helped the facilitator to focus the participants on the theme of 
fatherhood and it importance. Ask the question, “Does everybody here think he 
will one day be a father?” What kind of a father do you plan to be? 


Materials needed: 
1. Pencils 
2. Folders 
3. Bibles 
4. Handouts of friendship and fatherhood 
5. Summary of learning 
Evaluation: 


The evaluation of this session was written. The facilitator raised questions in a summary of 


learning to include what they liked about the session. The most important thing learned in 
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the session (may differ from participant to participant). They were also asked if anything 


surprised them in the session. 


Session 5 
Expressions of Masculinity 


5:00 — 5:05 p.m. Opening prayer and review 


5:06 — 5:30 p.m. Scenario 5 (Viewing scenes from the video: Boys N The Hood) 
1. Opening Scene 
2. Telephone call to Trey’s mother and Trey getting dropped off 
at his father’s house. 
3. The cookout 
4. Trey crying in front of girlfriend 
5. Death of Ricky 


5:31 — 5:50 p.m. Discussion about the scenes 
Who did you identify with? 
Who don’t you want to be like? 
What did you think about Trey crying in front of his girl? 
What did you think about Trey getting out of the car? 
5:51 — 6:10 p.m. Activity (If there were no mirrors in the world and you could not 
see yourself, how would you want to look?) 
Body and Soul: the Black Male Book 
Ebony Magazine 
The Source 
Savoy 
Black Enterprise 


6:11 — 6:50 p.m. Each participant shares why has chosen his photo(s) 

6:51 — 7:00 p.m. Summary of learning and closing prayer 

Goals: 

This session was designed for two hours. The goal of this session was to monitor the 


response of participants to a video and magazine articles. 


Objectives: 
At the end of this session, participants were better prepared to 


1. Examine social situations and make good moral choices 
2. Understand positive and negative consequences of behavior 


fp) 


Strategies: 


1. 


After the opening prayer, facilitator reviewed the previous session. 


2. Scenario 5: A total of five scenes from the video, Boys N The Hood were viewed. 


The purpose for viewing the opening scene was to see how tuned in the 
participants were to the profanity and violence but, more importantly, how tuned 
in they were to the statistics that flashed on the screen (“One out of every 21 
African-American males will be murdered in their lifetime” & “Most will die at the 
hands of another Black male.”) Discuss. The purpose of the second scene (the 
cookout) was to elicit discussion about divorce and the price paid (Trey had to be 
separated from his mother in order to be raised to be a man.) The purpose of the 
third scene when Dough Boy called the females “bitches” was to point out how 
dehumanizing it is to call our women such names. The fourth scene (Trey crying in 
front of his girlfriend) was to determine whether the participants were really 
convinced that it was all right for a man to cry and that crying doesn’t make you a 
wimp, a fag, a sissy or a wuss. The purpose of the fifth scene (Death of Ricky) was 
to generate discussion about seeing a friend killed and to inquire about what they 
were feeling when Trey got out ofthe car. 


Activity: The question was posed, “If there were no mirrors in the world and you 


a 
could not see yourself, how would you want to look?” For twenty minutes the 
participants thumbed through magazines and chose images of how they wanted to 
be seen. 
4. Discussion: Each participant spent time sharing why he had chosen the image. 
Materials needed: 
1. Pencils 
2. Folders 
3. Boys N The Hood video. 
4. Book & Magazines (Body and Soul: The Black Male Book, Ebony, The Source, 
Savoy, Black Enterprise). 
5. Summary of learning 
Evaluation: 


The evaluation of this session was written. The facilitator raised questions in a summary of 


learnings that included what they liked about the session. The most important thing 


learned in the session (may differ from participant to participant). They were also asked if 


anything surprised them in the session. 
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Session 6 


Closure 


5:00 — 5:10 p.m. Opening prayer, review and comments 


5:11 — 5:30 p.m. Scenario 6: Grandmothers Sharing 


5:31 — 6:10 p.m. Post-test 


6:11 — 6:20 p.m. Discussion: What Did We Learn? 


6:21 — 6:55 p.m. Rites of Passage Ceremony 


6:55 — 7:00 p.m. Sending forth 


Goals: 


This session was designed for two hours. The goal of this session was to provide closure 
and offer a rite of passage to the participants for their participation. 


Objectives: 
By the end of this session, the participants 


Ae WN 


Were better prepared to examine friendly relationships 
Gained a positive sense of self 

Were rewarded for the completion of the project 
Completed a post test 

Completed a summary of learning 


Strategies: 
1. After the opening prayer, facilitator reviewed the previous session and affirmed the 


a 


commitment of the participants. 


Scenario 6: Two of the context associates (grandmothers who have grandsons 
who are incarcerated) shared their pain with the participants. Both of the crimes 
were violent crimes. The grandmothers shared in the hopes of fostering the spirit 
of the old African Proverb “It takes a village to raise a child” and a deterrent from 
engaging in acts of violence. 


Post Test: The participants took the same test taken in the beginning. 


Discussion: A wrap-up discussion took place. The overriding question was “What 
did we learn?” 
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5. A Rite of Passage was prepared acknowledging the boys’ successful participation 
in the project. A Bible, tee shirt, and plaque were given to each participant to 
honor their commitment. 


Materials needed: 

Pencils 

Folders 

Flipchart with Group Rules 
Post Test 

Ritual 

Tee-shirts 

Plaques 

Monogrammed Bibles 


SAIAKW AWN 


Evaluation: 
The evaluation of this session was written. The facilitator raised questions in a 


summary of learning that included what they liked about the session. The most important 
thing learned in the session (may differ from participant to participant). They werealso 


asked if anything surprised them in the session, 


CHAPTER FIVE 


FIELD EXPERIENCE 


The field experience consisted of the work done with the Context Associates in 
preparation for the project, the gathering of participants (experimental and control), and 


the activity that took place during the sessions. 


Context Associates 


t 


The evaluation of the Context Associates contained four measures. One of the 
measures of the four-part evaluation recorded in Table 1 was their attendance at the 
Context Associate meetings. 


Table 1: CA Attendance at meetings 


CA# Meeting1 Meeting2 Meeting3 Meeting4 Meeting5 Meeting 6 


1% 37% 57% 28.5% 42.8% 85.7% 


MEETING ONE 


Meeting One was very productive. Five of the seven CAs were present. Everyone 
appeared eager and excited about the project. The facilitator opened with prayer and then 


gave an overview of RCRC. 
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The context was described, including the facilitator’s rationale for the design of the 
project. The facilitator emphasized the importance of openness. Portions of the Context 
Associate description! were extrapolated, printed and handed out. Open dialogue 
followed. When the discussion began about the CAs, the facilitator invited those in 
attendance to buy into the project. He shared that one way to buy into it was to see the 
project as more than an aspect of his education, but as a ministry to the church. As such, 
everyone had a level of responsibility in its failure or success. The facilitator also shared 
that the design of the project could fit most contexts. Excitement was in the air. There 
were many nods of approval and one or two remarks about the timeliness of the project. 
The project proposal was distributed and questions were sought. There were none. The 
next meeting was scheduled for September 11, 2002. We closed with prayer and 


adjourned. 
MEETING TWO 


Four of the seven CAs were present. The meeting opened with prayer. We went 
over important points made in the first meeting. An overview of the project followed. To 
the best of his ability, the facilitator explained what would be implemented. The work 
would include forming groups to get the work done. One of the CAs remarked, “I don’t 
think any of us need any more work.” Another CA responded, “It’s got to be done. If we 
want to bless the church, it’s just got to be done.” All agreed. The facilitator engaged two 
of the CAs (one a retired school teacher and the other a middle school assistant principal) 
and gave them the task of finding and bringing back information to get us started, such as 


1 United Theological Seminary, The Handbook of The Doctor of Ministry Program (Dayton, OH: 
UTS Press, 1999), 17. 
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information on informed consent, questions to gather demographic information, etc. Other 


instruments were discussed. We set the next meeting for September 20, 2002, closed with 


prayer and adjourned. 


MEETING THREE 


Four of the CAs were present. We opened with prayer and reviewed. The 
facilitator explained the purpose of observation and how key their roles would be as | 
observers. In the discussion, some shared their experiences with observation. None 
seemed to be new to the process. There was one question about the perceptions of 
parents, “Some parents get offended when people watch their kids, what do we do if they 
do not want us watching?” (Was this resistance?) The CAs were assured that the parents 
would be informed about all aspects of the project. 

One of the CAs who had received an assignment during the second meeting was 
not present but sent her information. It was very helpful. The participant survey developed 
out of that information. Some questions were raised however in the facilitator’s mind. 
What message was in the sending of information? Was this another subtle form of 
resistance? The person who sent the information was the same person who made the 
remark in meeting two about not needing more work. The facilitator reasoned that it was 
too early in the project to worry. 

The next meeting was scheduled for September 27, 2002. We closed with prayer 


and adjourned. 
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MEETING FOUR 


Only two CAs were present. We opened with prayer and reviewed. Neither of the 
CAs raised any questions. The facilitator expressed concern about the absent CAs. We set 


the next meeting for October 8, 2002, closed with prayer and adjourned. 


MEETING FIVE 

Three CAs were present. We opened with prayer and reviewed. When the 
facilitator raised more concerns about the lack of attendance, the CAs present began to 
assure him that everything would be OK. “People just have things to do. You'll see.” We 
went over jasponsibihbes for observing the participants No one expressed any 


reservations. We scheduled the last meeting for October 15, 2002, closed with prayer and 


adjourned. 


MEETING SIX 

Six CAs in attendance. We opened with prayer and reviewed. Facilitator thanked 
everyone for coming. The three CAs who were in the previous meeting agreed, “See Rev. 
we told you that everything would be OK.” The informed consent form was distributed 
and the plan to get consent disseminated. Everyone said they wished they could help but 
they would be busy (resistance). The facilitator also gave an overview of the instruction. 
Coding of the pretest followed. Questions were entertained and concerns were expressed. 
Some of the concerns dealt with gathering enough data and the unstructured observation 


of the participation. We closed with prayer and adjourned. 
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The participation of the CAs as recorded in Table 2 was also evaluated by their 


attendance during the six sessions. 


Table 2: CA Attendance during project sessions 


CA#  Session1 Session2 Session3 Session4 Session 5 Session 6 


100% 14.3% 14.3% 0% 0% 1% 


SESSION ONE 


All CAs were present. All of the CAs actively engaged with the participants. After 
they were introduced, two had to leave. The remaining five assisted the participants 
through the survey and pretest and helped to serve the refreshments of chicken wings, 
chips, and soda. One male CA remained until the session was over and helped to clean up. 
He expressed excitement about the project, said he learned some things, and vowed his 


continued support. 


SESSION TWO 


There was one CA present. She occupied herself in another section of the 
fellowship hall, as if she wanted to go unnoticed. She warmed up the refreshments, 
hotdogs with chili and soda. After she served the participants and cleaned up, she was 
given permission to leave. The facilitator followed up with a phone call to inquire why she 


remained so distant. She responded, “Rev, I did not want to intrude on your presentation. 
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Although she had not been present in the meeting where the facilitator emphasized that all 


had to become responsible for the project, it was reemphasized in each meeting. 


SESSION THREE 


There was one CA present. She presented a very sociable and accommodating 
demeanor. Although she busied herself in the kitchen area, she was tuned in to the 
proceedings. She noted the anxiety of the participants and empathized with the distress 


that the lack of CA participation was causing the facilitator. 


SESSION FOUR 


No CAs present. 


SESSION FIVE 


No CAs present. 


SESSION SIX 


Six of the seven CAs were present. All were assigned roles. Three of the CAs, 
(grandmothers with grandsons in jail) were asked to share experiences with the 
participants. One of the three did not come or call after assuring the facilitator during 
morning worship that she would be there. The other two grandmothers did a wonderful 
job of engaging the participants. The participants listened to their every word. Each 
grandmother also played a role in the ritual that was held in the sanctuary (see Appendix 
F). While the participants were taking the post test, CAs commended the facilitator for a 


job well done. 
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In addition to the first two measures, the CA participation was evaluated through 
individual contact with participants. Each of the CAs was assigned a participant to 
observe. However; one of the original participants was taken out of the project after the 
third session, leaving only six participants to complete the project. The CA assigned to 
that participant was the only one that maintained regular contact. In her written report at 
the end of the implementation, she recorded, “I stayed in contact with the participant and 
often checked with his teacher because he did not understand what was going on in the 
classroom. He was given help in the program called ‘redirect.’ His teacher did refer to him 
as obedient.” Other reports were vague and revealed either that the CAs did not 
understand what they were to observe or did not care to observe what they were asked to 
observe. Two of the CAs reported “no contact.” | 

With regard to the fourth evaluative measure, the overall contribution of the CAs 
to the process was favorable. All but one of the CAs contributed. One of the CAs, an 
Assistant Principal in one of the local Middle Schools, provided materials used in the 
participant survey as well as materials used in session two. Another, a retired school 
teacher assisted in the construction of the consent forms.? Others were committed to 
preparing food for the first three sessions and one consistently picked the young men up 
and made calls to remind them of the sessions. These contributions were encouraging. 
However, the active participation of the CAs did not reflect the verbal agreements made. 
The CAs appeared uncomfortable with their task. Although each CA was assigned a 


participant to observe, only one of the CAs reported regularly as stated earlier. Those 


2 See Appendix A 
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reported observations were favorable. While verbal responses during the closing session 
were in the affirmative, written reports revealed minimal interest. 

Five of the CAs admitted their lack of patience when dealing with the age group 
chosen. They also reported that their conditioning played a part in their lack of 
involvement. They were just not used to coming back to church in the evening. When 
asked why they agreed to participate, the common response was “because you asked me 
to.” 

The CAs did not view the project as a ministry of the church, but rather as a means 
to a degree for the facilitator. Therefore, the facilitator was expected to carry.out the 
work. This is not to suggest that the members are not supportive of their pastor, quite the 
contrary. It has even been speculated that the members may have had a difficult time 
coming to terms with their pastor (often an unspoken sex symbol in the African-American 
community) doing a project about sexuality. After all, the congregation’s attachment to 
the pastor is so strong that they do not want to hear anyone else preach on Sanday 


morning and most of the members boast about his preaching skills. There has been an 


intentional attempt to effect a paradigm shift in this regard. 
Gathering of Participants 


The pastor/facilitator made telephone calls to parents of prospective participants. 
A total of nine parents verbalized consent to attend a meeting scheduled for Sunday, 
October 6, 2002. No parents showed up. The pastor made home visits and more calls to 
express the desire to have the boys attend. We scheduled the next meeting for October 13, 
2002. Again, no parents. More calls were made and it was agreed that a weeknight might 


be better. Many said that, once they get settled in on Sunday night, they like to stay in. 
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The next meeting was scheduled for Wednesday, October 16, 2002 at 7:00 p.m. Five 
parents representing seven boys signed in. The facilitator gave a summary of the project 
and an overview of the curriculum using the same flipchart that would be used during the 
sessions. When asked if there were any questions, there were none. Parents were given 
consent forms to sign and fed light refreshments. At the end of the evening, nine boys 
were signed up. While eating one of the parents asked if there was going to be any talk 
about homosexuality. His concern was probed and he described a distinct homophobia. He 
was assured that there had been no explicit material designed to deal with the issue in the 
project design. He left stating his appreciation. 

The process of gathering consent forms was tedious and immediately the facilitator 
became aware that a great deal of resistance sought to thwart the process. It had ic be 
worked through. On Friday, October 18, 2002, the facilitator secured the signature for the 
tenth boy in the experimental group. 

The gathering of a control group began when contact was made with the pastor of 
a church in a neighboring city. He in turn contacted the Director of Boy Scouts aad had 
him call the facilitator with some names. He gave a list of seven names. The facilitator 
proceeded by making individual telephone calls to schedule meeting times. There were no 
two parents that could meet at the same time, therefore, the facilitator set up meetings in 
each home. When he went to the first scheduled meeting, there was no answer. He waited 
for thirty minutes since the parent expressed that she may be late. After thirty more 
minutes still no one. The next call to the home proved futile. The mother decided she did 
not want her son to participate. At the next scheduled meeting, the parents expressed a 
deep interest in the project, however while reading the consent form, realized that their 


son was over the age. He had just had his thirteenth birthday. Other visits went similarly. 
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The Boy Scout director had miscalculated the ages of the boys, with the exception of a set 
of twins. A meeting was set up at one of the neighboring public libraries. The mother 
signed consent forms and the boys were given the pre-test on Wednesday, October 23, 
2002. 

In order to round out the control group, the Headmaster of one of the charter 
schools agreed to get parents to sign consents. Another Boy Scout troop had been formed 
there. There were four possibilities. The pre-test was given to the four boys at the school 
on Friday, October 25, 2003. There were now a total of six boys in the control group. 


A partial profile of the participants follows in Tables 3 and 4. 


Table 3. Experimental Group Profile. 
| S| 
#6 11 
#8 12 
cman 2a a ee 
#11 12 
#12 10 
Table 4. Control Group Profile. 


Zee 
—_ 
#2 
#3 
#6 


# Parents 


| Age | Race _ 

Deanne: Cseee) acl 

‘ae eee ey ee es hee 
1 


Se oor oa 
10, Ba 
10 B 
ae a as ee ee 


In each case where the number | appears in the # Parents column, it is an indicator of the 


presence of the female parent only. 
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Session Activity 


Session One 
October 20, 2002 


The context associates had been asked to meet at the church early. Only two of the 
seven were there at 4:45 p.m. Another arrived shortly thereafter, followed by another who 
had stated that she would be late. 

Two of the participants were present at 5:00 p.m. (All sessions began in the WA.) 
The suggestion was made to the leaders of the troop to get the boys started with their Boy 
Scout rubrics and, when the others arrived, we would begin. One of the mothers arrived to 
inform the facilitator that her son had not made it back into town. The facilitator never 
heard from her again. The father of one of the newer and younger scouts (Caucasian) 
asked if his son could participate. He signed a consent form. 

One of the parents brought his son around 5:10 p.m. Another boy who joined the 
Boy Scout Troop accompanied them. The parent asked if the boy could also participate. 
The facilitator informed him that it would be illegal to do so without the consent of the 
parent. The participant appeared dejected. It was apparent that he did not want to 
participate in the session. When asked what was wrong, he stated, “I don’t feel good.” 
When probed as to what was wrong, he responded, “I don’t want to be a part of this.” 
Tears fell from his eyes. The facilitator encouraged him to join the others in the opening 
and assured him that it would turn out all right. 

Another participant arrived, bringing the total attendance to five at 5:15 p.m. The 
facilitator prayed to open the session and briefly introduced the context associates. Then 
folders containing materials needed for the session were given to the participants. They 


were asked to use their assigned identification numbers and not their names on all forms. 
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The participants began completing the participant profile and pretest. Context 
Associates assisted in the completion of the forms—clarifying questions and helping some 
of the participants to read the questions. Four and possibly five of the participants had 
difficulty reading. The first participant (#6) completed the forms in twenty minutes. The 
last participant took forty minutes (#11) to complete the forms. As each participant 
completed, he was dismissed to eat. 

The refreshments helped to engage the boys in the project. The facilitator observed 
how the young man (#6) who did not want to participate earlier was opening up as he ate. 
He brightened up as he engaged in conversation with the others. The table talk was about 
basketball. Participant #6 is an avid sports enthusiast. The desired goal of the session was 
to set a tone that would allay any fears the participants may have come in with. The 
transformed behavior of #6 alone served as evidence that the goal was reached. #6 entered 
in tears and left all smiles. 

Also, one of the boys disclosed while eating that he was fourteen years old. The 
issue was addressed immediately. How had his age gone unnoticed? The consent forms 
clearly delineated the age for participants and the facilitator reemphasized the age to all 
parents. Excused at an appropriate time, he appeared glad to leave. 

When the participants finished eating, they returned to the WA and went over the 
group rules. In addition to the flipchart, each participant had a copy of the group rules in 
his folder. The process helped the facilitator assess the group’s ability to define the rules. 
One of the boys (#11) whose mother attends twelve step meetings defined confidentiality 
using the slogan used in those meetings, who you see here, what you say hear, when you 


leave here, let it stay here. All participants articulated understanding. 
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When asked what they wanted to be called, three of the boys called out slick 
sounding one-letter nicknames like “T”, and “B.” Participant #5 even became animated, 
like a rap singer. Some chuckling took place when the names were called. When asked 
whether or not anybody else called them by those names, they responded no. They were 
told that we would not start calling them by the names during the project. 

We shifted gears and went to the VA. The facilitator prefaced viewing a portion of 
the Tough Guise videos by recalling his childhood toys. The segment viewed dealt with 
the evolution of violence and masculinity as depicted in the toys. Reactions of surprise in 
the differences were very vigorous. Such remarks as “That’s phat,” “look at those 
muscles,” and “Whoa” were heard. There were bursts of enthusiasm at some of the 
images. The dialogue that followed focused on what the boys saw. All were in tae with 
the differences. (See Summary of learning). 

After the viewing, participants chose two figures from two different boxes of 
action figures; one large, one small. The boys spent more time sifting through the box of 
large toys. Surprisingly, there were no arguments or disputes as they sifted through the 
toys. When invited back to the VA to share about the toys they had chosen, some of the 
responses were, “he has chains because he’s crazy”, “he got a big gun”, “he looked like 
he could take care of hisself” [sic], “he’s got muscles,” and “the looks cool.” When asked 
to define cool, the responses were big, strong, and muscular. Well-defined bodies seemed 
to be important. The boys did not want to part with the toys so the facilitator allowed 
them to take the toys home. The participants made a verbal covenant to bring them back 


every week. They were ecstatic and in disbelief to take the toys home. While not planned, 


the facilitator improvised for bonding purposes. 
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Moving back to the WA, participants reviewed the biblical story of Samson with 
special focus on Judges 16:1-21. When asked if anyone had ever heard of Samson, one 
responded, “he got his hair cut off and lost his strength.” Facilitator provided more facts 
about Samson, i.e., he killed a lion, 30 Philistines and 1,000 men, the group expressed 
surprise. The intent for using the passage was to stimulate the participants’ interest in the 
Bible. While reviewing Samson’s qualities, one of the participant’s remarked, “Man come 
on, that ain’t true.” Another said, “He’s the preacher, he can’t lie.” We located the verses 
in the Bible and the group got quiet. I was not sure what the silence meant but seized the 
opportunity to connect characters in the Bible with the action figures they chose. Samson 
may have looked like one of them. 

Facilitator assigned homework to seh tek ready to discuss what Samson did 
when he learned that his wife told his riddle. Participants completed summary of learning. 
Findings suggest that all objectives were addressed. 

_ The group joined in a circle and when asked, participant #1 volunteered to pray. 
He included in his prayer, thanks for the facilitator and that each member of the group get 
home safely. 

One of the context associates remained throughout the evening and helped to clean 


up. He expressed excitement with the group’s direction. 


Session One 
Summary of Learning 
Findings 


Session 1 (8 Respondents) 


Following are the responses of each of the five questions. 


1. 


The most important lesson I learned in this session was 


2 — Samson 

2 — Evolution of Toys (becoming more muscular and violent) 
1 — Sex 

2 — Not to disrespect or lie to parents (Samson) 

1 — Treat others the way you want to be treated. 


The difference in the action figures that I noticed was 


7 — Bigger, more violent, stronger 
1 — He liked girls (?) 


One of Samson’s problems was 


4 — Weakness for women 

1 — He couldn’t drink wine 
1 — He didn’t listen 

2 — He killed 30 men 


One of the rules for this group is 


4 — Confidentiality 

1 — Use proper names 

1 ~ Ask permission to leave group 
2 — Respect 


Were there any surprises in this session? 


6 — Yes (1) We got to keep toys (1) Refreshments (1) Samson killed 1,000 men 
2—No 
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Session Two 
November 10, 2002 

Session two opened with prayer at 5:00 p.m. Only one of the participants brought 
back his action figure. The others had forgotten. The review went very well. All of the 
participants were engaged and responsive. Participants demonstrated that they did their 
homework by the depth of their participation. Review of the homework (Samson story) 
with the participants led to discussions of sexual temptation and anger. The participants 
were asked to identify some inappropriate sexual behavior and responded, “touching a 
girl’s butt”, “trying to have sex”, “touching her titties”, “touching her cat.” When we 
focused on anger, some of the responses to the question, “How do you handle anger?” 
were “J sleep it off” (3), “I do something to reel about it” (1), “I make a dummy and 
take it out on the dummy” (2). | 

We continued with a discussion of the creation story and focused on what 
occurred on the sixth day; the creation of humankind. One of the participants (#5) knew 
that it was located in the book of Genesis. With a few more comments about how 
important humankind is to God, the participants were instructed to commit Genesis 1:27 
to memory. 

The group moved to the VA to watch the video, Understanding Human 
Reproduction. All appeared attentive throughout the viewing. After the video, the group 
returned to the WA where they were told to take their handouts (male and female 
reproductive systems) out of their folders. We started with the male reproductive system. 
There were lines to identify each body part. Facilitator asked participants if they could fill 
in any of the blanks on their handouts. Participant #1 was the first to respond, naming the 


penis. There was a period of silence and participant #8 identified the anus, the scrotum and 
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the testis. The participants had come as far as they could come. Facilitator provided the 
rest of the names for the participants to fill in (see Appendix G). 

During the naming of the male body parts, the facilitator had to reprimand 
participant #12 on a number of occasions. Instead of asking the facilitator questions, he 
chose to direct them to his peers. Participant #6 was a gifted speller. 

Shortly after we began to name the female body parts, it became apparent that the 
participants were more in touch with the male anatomy than the female anatomy. 
Participant #11 first identified the ovary. Participant #5 identified the ovule (egg). 
Facilitator gave the rest of the parts. 

When the clitoris was identified, one of the participants asked what it was and 
participant #11, who is the only male in his family, knew the purpose of the inns There 
was not enough ae to deal with the body parts in any more depth. (This will be taken 
into consideration in the future). The facilitator sensed by the body language of the 
participants that they were becoming more comfortable with the dialogue. At this point, 
participants then took a clean sheet of paper from their folders and wrote definitions: 
“puberty” and “sexuality” and “testosterone” were among the terms defined. 

After setting forth some of the changes that occur during puberty, the facilitator 
asked whether any participants were experiencing any. Participant #11 talked about pubic 
and body hairs. Participant #8 said his voice was getting deeper. Both of the participants 
were twelve years old. Participants also talked about a stronger odor coming from their 
bodies while they go through changes. Dialogue about puberty led into a discussion about 
inappropriate sexual behavior. Participants #1, 5, 8, and 11(All twelve years old with the 


exception of #1 who was 1 1 with a 14 year old brother) participated. 
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Participants #1 and 12 engaged in side talk throughout the session. I was not able 
to understand what was going on. When we broke for the meal, #1 informed the facilitator 
that #12 kept asking him questions. Participant #12 is the only male in a single parent 
(mother only) home and with at least three sisters living at home. Facilitator believes this 
attributed to the manner in which #12 communicated with him. Facilitator became more 
sensitive to #12 at this point. 

We returned to the WA to study Tamar and Amnon, 2 Samuel 13:1-29. All of the 
participants were becoming visibly distracted at this point. The session may have been too 
work-oriented. Given the fact that there was not enough time to discuss the body parts 
earlier, it would be better to do the work in two sessions. The facilitator tried to make the 
presentation interesting. When the wanipants were told that Tamar was Amnon’s half- 
sister, they were re-engaged. Five of the seven participants have either a half-sister or half- 
brother. Participant #8 remarked “I don’t see how somebody can rape their own sister.” 
The facilitator pointed out the rottenness of Jonedab’s friendship or at lease rolien counsel 
to Amnon. When asked what they got from the story, participant #11 said, “You have to 
learn how to control your hormones.” All agreed. 

The participants completed the summary of learning and closed in prayer led by 
participant #5. 

The goal of the session was to focus participants on the human anatomy so that 
they could better understand themselves as sexual beings. As evidenced from the summary 


findings the objectives were addressed. 


Session Two 
Summary of Learning 
Findings 


Session 2 (7 Respondents) 


Following are the responses of each of the six questions. 


1. 


The most important thing I learned in this session was 


5 — About the body parts 
1 — About puberty 
1 — not to push a girl if she says no 


The is a part of the female reproductive system. 
4 — Vagina 

1 — Egg 

1 — Overy 

1-(%) 

The is a part of the male reproductive system. 
6 — Penis 

1 — Sperm 

Puberty is 


7 — responded with variations of definition given. 
was Amnon’s sister. 


5 — Tamar 
1 — David 
1 — Summer’s sister (?) 


Were there any surprises in this session? 


3-—No 

1— Yes 

1 — The good food 

1 — That someone raped their own sister 
1 — men and girls 
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Session Three 
November 17, 2002 

Facilitator opened with prayer and reviewed. Again only one of the participants 
(#10) brought his action figure. Participants were more anxious than usual and had to be 
reminded of the group rules. While reviewing, participant #11 recalled the Amnon story, 
participant #8 mentioned the video and identified some body parts and the group defined 
the terms: testosterone, puberty, sexuality, virgin. and scrotum. We focused on Genesis 
1:27. Only one participant (#6) had committed it to memory as requested. The others 
were working on it. 

The number of participants present at Session Two had been seven. Only four 
were present for Session Three. Fearful that ifs group was disbanding, the facilitator 
briefly explained rites of passage and used some time to share plans to present each 
participant a monogrammed Bible. The purpose of the sharing was to offer an incentive to 
encourage the participants to keep attending. 

The goal of the session was to explore the participants’ understanding of 
themselves in society. 

The terms society and “socially-toxic environment” were defined. Participant #8 
did a good job of interpreting the terms after which others gave input. Participant #10 was 
more high strung than usual. Participant #5 entered late. 

An October 3, 2002 news article was read to the group to get at the concept of a 
socially-toxic environment (Appendix H). The participants followed along well and overall 
disbelief was the response to the story. Many could not believe that the age of the boys in 


the story was their age. 
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When asked the question, “Does your neighborhood sound like the one in the 
story?” all participants responded no, but three of the five admitted that the neighborhoods 
they used to live in were similar. When asked, “Have you ever heard someone brag about 
beating someone up?” participant #11 said, “I used beat people up.” When asked why, he 
responded, “They talked about my mama.” 

The participants agreed that taking the man’s life did not make the boys strong. 
Participant #11 remarked, “But when they go to juvenile, they’ Il brag.” The remarked was 
probed because it was directly related to masculinity. 

The group was refocused to Genesis 1:27. In addition to the one who had already 


committed it to memory, two others knew it quite well. The others promised to practice it 


at home. 


The participants were introduced to the Box Exercise. Although they were highly 
charged, one of the pleasant surprises came during this activity. The purpose of the 
activity was to probe the perceptions of the participants understanding of masculinity. The 
facilitator gave the participants index cards already prepared and they were to choose from 
the cards the most important qualities of a man. Then they were to place the cards inside a 
box. They were to build the ideal man. They were also told that if they wanted to add 
other qualities, they could use the blank index cards for that purpose. It was noted that the 
oldest members of the group led by participant #11 dominated what went into the box. 
The younger members of the group silently formed a subgroup and began to write on 
blank index cards some of the qualities they thought important and began placing them in 
the box too. A few of the characteristics they placed in the box were friendly, tall, helpful, 


respectful, trustworthy, and athletic. During the discussion phase when the limitations 
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placed on the man in the box were mentioned, #11 summed things up by saying, “A real 
man has to be hard.” 

The task provided insights on how the boys handled moral dienes: When we 
focused on the cards left outside the box, participant #11 offered his definitions of the 
terms (word on card is first and #11’s interpretation of the word follows); big = fat, tender 
= soft (here #10, one of the younger members of the group challenged #11’s interpretation 
of the word “tender” stating, “I think it’s OK for a man to be tender, that’s what a father 
is with his children and it doesn’t mean he’s soft”). The other members of the group 
chimed in agreeing with #10. In the end, #11 agreed to put the term “tender” in the box. 

Misdirected masculinity was more noticeable in #11 than in any of the others. The 
surprise came with the forcefulness with which the group aiuareed with #11’s views. 
They actually got #11 to renegotiate his position on the man in the box. The benefits of 
choosing the focus group sessions really shone through during this activity. The nature of 
discussion was penetrating deeper than it normally would. There was striking evidence 
that transformative learning was taking place. It was important to each member of that 
group to have something to say about the man in the box. Left to their own devices, 
participant #11 would have probably bullied the others to his way of thinking. 

An interesting observation that came out of the man in the box exercise was that 
the most vocal advocates for “softening” the man were products of two parent households 
(#6 and #10) and were two of the younger members of the group. 

The contents of the box in the exercise were analyzed and of the thirty-nine cards 


prepared eighteen were inside, they were: 
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Table 5. Cards Inside Box. 


Loyal 
Courage 
Reliable 
Athletic 
Gentle 
Ambitious Independent 
Sincere Hard 
Masculine Tough 
Tender Tall 


Understanding 
Help ful 
Risk-taker 
Strong 


Additionally the participants made the following contributions to the box: 


Table 6. Participant Contributions to Box. 


Soft-hearted | Trustworth 


Reverent Respectful 
Diligent 


The cards that were left outside the box were: 


Table 7. Cards Outside the Box. 


Muscular | Forceful 
Secretive 


When we broke to eat, the anxiety among the participants continued to run high. 


Nonetheless, the participants maintained pleasant behaviors with one another throughout. 
We returned to the VA to view Real Strength: Boys Talk About Life. The purpose 
of the video was to expose the participants to four contemporaries who were struggling to 


break out of the box of immature masculinity. Four (#5,6,8,10) of the five participants 
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identified with Jim, the football jock with the passive demeanor. One (#11) identified with 
Orande, the adolescent that had unprotected sex while indulging in alcohol. 
Two of the participants (#8, #11) connected the earlier discussion of socially toxic 
environments while dialoguing about Wilson, the adolescent whose friend got killed. 
After completing the summary of learning, the homework assignment was given. 
Two action figures were shown (a power ranger and a Ken doll), the participants were to 
choose one of the figures and answer the question, Which one of the figures does your 
man in the box look like and why? The facilitator closed with prayer. 
Session Three 
Summary of Learning 
Findings 
Session 3 (5 Respondents) 
Following are the responses of each of the five questions. 
1. The most important lesson I learned in this session was 
2 — Talk to someone to get help 
1 — Don’t worry about people picking on you 
1 — The movie | 
1 — Man in the box 
2. When I listened to the article 
2 — No response 
1 —I was surprised 
1 — I knew they were not big and bad 
1 —I was mad because it was wrong 
3. The man in my box was 
3 — A good man 


1 — Was real nice and didn’t care what people thought 
1 — Friendly, tall, helpful, respectful, trustworthy, muscular, athletic 
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4. The thing I learned from the Real Strength video was 
5 — Not to pick on people 
5. Were there any surprises in this session? 


1— Yes 
4—No 


Session Four 
November 24, 2002 

Five participants were present. After opening with prayer by participant #6, we 
reviewed previous lessons. Again, only one (#10) of the participants brought his action 
figure. Others said they keep forgetting them. While recalling the video from Session 
Three, the participants conveyed understanding of the importance of responsible behavior 
as well as the value of abstaining from sex. A healthy discussion ensued about the 
difference in real strength and brute strength. Participant #10 actually remembered that 
one of the adolescents in the video (Wilson) referred to finding strength in words rather 
than in his fists. The group agreed that it is important to have someone in their life to talk 
to. Participant #11 commented that the facilitator had been one of his mentors. He 
continued that, when he has problems, he feels comfortable discussing them with him. 

The review was a good lead into the session. The purpose of Session Four was to 
increase the participants’ spiritual knowledge and understanding of biblical relationships. 
We approached the topic of spirituality through positive images of friendship and 
fatherhood. 

First, participants were given a handout offering tips on being a friend. The eight 


tips listed were: 
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Treat your friend the way you want to be treated. 
Keep secrets that are told to you. 

Pay attention when your friend is talking. 

Keep your promises. 

Share things with your friend. 

Tell your friend the truth. 

Stick up for your friend. 

Take turns. 


2 ee 


Next, participants were given a questionnaire on being a friend. Three questions were 
asked of the participants in order to discern what kind of friend they were and three more 
questions were asked to discover well they knew their friend. The results of the 
questionnaire were 
Additional Findings 
What Kind of Friend Are You? 
Three questions posed. 


1. If your friend tells you a secret that isn’t bad but you promised not to tell 
anyone, do you; 


All 6 responded “Keep the promise” 
2. Ifyou know your friend is planning to cheat on a test, do you; 


5 — Help your friend study for the test so he won’t feel he needs to cheat 
1 — Let your friend cheat 


3. Ifyour friend tells you a secret and it may cause his or her death, do you; 
6 — Tell a trusted adult 
How well do you know your friend? 
Three questions posed. 
1. Where does your friend hang out at school? 


All 6 answered playground. 
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2. What is your friend’s favorite sport? 


5 — Football 
1 - Basketball 


3. Does your friend like to watch TV a lot? 


5— Yes 
1-No 


Upon completion of the questionnaire, participants engaged in dialogue about friendship 
and incorporated their use of the tips in their personal friendships. While discussing the 
theme of friendship, participant #5 arrived late. 

We continued by defining the term, spirituality. For purposes suitable to this 
project, spirituality was defined as the response of our whole beings to what we recognize 
as sacred. It deals with our whole lives and enables us to embrace God and sinoess: 
Spirituality has to do with the quality of our relationships to whatever or whoever is most 
important in our lives. 

We then spent the rest of the evening discussing two scriptures (1 Samuel 18:1-4 
and Matthew 1:18-25). The first was used to focus on friendship and the second " focus 
on fatherhood. 

After participant #6 read the scripture dealing with friendship, the facilitator 
probed the group. There was silence. The group struggled to make sense of the passage 
and the covenant made between Jonathan and David. The facilitator provided insights by 
helping the participants to understand some of the deeper symbolism in the passage, i.e., 
to give someone a robe meant to be willing to uplift them to another level of 
understanding. The group could not yet conceive of someone having such a close 


friendship. They would not give up their lives for their best friend. When asked who they 


would give up their lives for the majority of the responses were family, Jesus, and God. 
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Scripture references given were Proverbs 17:17, Proverbs 18:24, John 15:13, Proverbs 
27:6, Ecclesiastes 9:10. 

Participant #10 read the scripture dealing with fatherhood. It was interpreted very 
well by participant #8. The facilitator, having knowledge that participant #8 was not being 
raised by his father and based on his interpretation of fatherhood, sensed a young man 
with an intense longing for a father’s love.3 The group then focused on the question, ‘Why 
is the role of fatherhood important?” The group fell silent so the facilitator called on 
individuals to respond. When participant #6 was asked the question, he dropped his head 
and did not respond. This has occurred on a few occasions with participant #6. The group 
then sprang to life, almost as if coming to the rescue of #6 and offered the following 
responses to the above question, 

...take care of the baby, raise him up 

...teach him how to do things right 

...teach him how to be a man 

...teach him how to talk 

...teach him how to get his bath 

...teach him how to brush his teeth 

...teach him how to read, walk, comb hair 
When asked how many had relationships with their fathers, only two hands were raised. 
Those whose hands were not raised were probed. Participant #12 knows his dad but has 
no relationship with him; #6 lives with his dad, but has no relationship with him. 


Participants #8 and #11do not know their dads. Facilitator explained the importance of not 


letting the fact of not having a relationship with your earthly father prevent you from 


3 One of the texts that explored the fathering principle and its role in development confirmed 
many of the facilitator’s own thoughts. The concept of Father Hunger was significant to this project. 
Father Hunger can be defined as the unbearable longings that young males have for their fathers. These 
fathers are sometimes absent from the family but can also be present in the household but either abusive or 
so high-powered that they have no time for their sons. See James Herzog, Father Hunger: Explorations 
with Adults and Children (Hillsdale, NJ: The Analytic Press, 2001). 
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developing positive relationships with mentors. #12 and #6 do not acknowledge having 
anyone like a father in their lives. All stated that they will work on developing 
relationships with mentors. 

All of the participants are hopeful of becoming fathers one day and promised to be 
strong, hardworking, supportive fathers, always there for their children and spending time 
with them. 

Participants completed the summary of learning, closed in prayer and went to 
Pizza Hut to eat. Eating out provided the facilitator the opportunity to observe the 
participants in another setting. The participants relate well to each other. While #11 seems 
to have a great deal of influence with each member of the group, his influence on #12 was 
particularly noted. Both of them are being raised in female dominated households. | 

The objectives of the session were addressed. 

Session Four 
Summary of Learning 
Findings 

Session 4 (6 Respondents) 

Following are the responses of each of the six questions. 

1. The most important lesson I learned in this session was 

3 — Friendship 

2 — Fatherhood 

1 — Definition of Spirituality 
2. Spirituality is 


6 — Communicated the definition given 
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3. It is important to have a friend because 


4 — They can help you 
1 — Fun and share secrets 


1-(?) 
4. Fatherhood is important because 


1 — No response 
5 — You can learn from them; take care of children 


5. I learned that was a good father to 


3 — Joseph/Jesus 
3 — Did not make sense 


6. Were there any surprises in this lesson? 
4—No 
1 — Kinda 
1 — Yes to be helpful to people 
MORAL QUESTIONS 
1. 4 (Yes) 2 (No) 
2. 6(No) 
3. 4(No) 1 (Yes) 1 (Kinda) 
4. 5 (Father breaking promise to Son 1 (Both) 
5. All alluded to: So somebody will believe you all the time 
Session Five 
December 1, 2002 
Five of the participants were present. Participant #6, who had brought a friend 
with him and whose father asked if the friend could join us, led the opening prayer. The 
facilitator left it to the group to decide about the friend of #6. All concurred. During the 


review, participants #5 and #8 recalled the discussion about friendship. Participant #10 
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recalled the topic of spirituality and participant #6 gave the definition. Participant #10 also 
recalled the topic of fatherhood. 

All were focused to Genesis 1:27 and each energetically recited the verse. We 
spent some more time in conversation about what it meant to be created in the image of 
God. It was the facilitator’s intent to use this foundational concept as a springboard into 
the session. The purpose of the session was to monitor the response of the participants to 
a video and magazine articles in order to assess their expressions of masculinity. 

For purposes of the project, masculinity was defined as the characteristic of 
males/manhood. It is a concept that exists in the eye of the beholder that has become the 
way males perform their manhood. 

Participants gathered in the VA to watch some scenes from Boys N The Hood The 
scenes were chosen to test their responses to what could be called some socially toxic 
situations carrying themes of violence, drinking, and objectification of females. It was 
hoped that the participant responses would provide some insights into the importance of 
masculinity for them. 

The first scene was heavily laden with violence and profanity. It closed with some 
statistics about African American males. In the second scene, one of the key characters 
(Tre), approximately ten years old, was sent to live with his father as a punitive 
consequence for his school behavior. The third scene was of a cookout at the home of 
Ricky’s mom that took place seven years later. By that time Ricky had fathered a child. 
There were many examples of immature masculinity, i.e., drinking, verbal abuse; calling 
girls bitches and whores, hardened facial expressions to demonstrate meanness and blatant 


disrespect. In scene four, Tre cried in front of his girlfriend. The fifth scene captured 


Ricky’s death and Tre’s reactions. 
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Based on the responses to question #3 of the summary of learning, the facilitator 
made some assumptions using the archetypes of the mature masculine relying heavily on 
the work of Moore and Gillette. 

One of the surprises during the session was the position taken by participant #11. 
He was adamant that Tre was “too soft. He should not have cried nor should he have 
gotten out of the car when the group went after revenge for Ricky’s death.” He further 
stated that “Tre was a punk.” All members of the group opposed his position. His 
vacillation was particularly evidenced when after scene four the group was asked, “Was 
Tre a sissy? Was Tre a fag? Was Tre a wimp? #11 yelled NO in response to each of the 
questions. When disagreement continued regarding Tre’s masculinity, the facilitator 
helped the group to process by pointing out that Tre was on his ay to kill somebody 
which goes against being created in the image of God as discussed during the fourth 
session. #11 reconsidered his position. The summary of learning completed by participant 
#11 revealed that the most important lesson he learned in the session was ‘don’t kill 
people’ and the scene he liked most from Boys N The Hood was when ‘Tery [sic] cary 
[sic] on has [sic] girlfriend.” We took that to mean the scene when Tre cried on his 
girlfriend. The speculation that came out of this was the conflict of #11’s acted out 
masculinity with his latent masculinity. The ambivalence calls for further investigation. 

The summary of learning was filled out, the verbal young visitor rendered the 
closing prayer and we went to McDonald’s to eat. Everyone was excited about the closing 
session. 

We discussed how to dress for the closing session and agreed on black pants, 
white shirts and ties. All participants were asked to remind their parents. The facilitator 


delivered letters of invitation to all parents. 


The objectives of the session were addressed. 


Session Five 
Summary of Learning 
Findings 


Session 5 (5 Respondents) 


Following are the responses of each of the five questions. 


1. 


The most important thing I learned in this session was 


2 — Don’t kill people 

1 — How violent movie was 

1 — Don’t do anything against God 
1-(?) 


I wanted to look like the man I chose because 
1 — Has own TV show 

1 — Successful, good looking, famous 

1 — Looks like he doesn’t get into trouble 

1 — Like a hero to me 

1 — he will be nice 


The scene J liked most in the Boys N The Hood video was when. 


2 — Cookout 
2 — Tre cried on girlfriend 
1 — Tre got sent to Dad’s house 


I do not want to be like when I grow up. 


1 — Ricky 

1 — Dough Boy 

1 — Dookie 

1 — Smoking people 
1 —A gangbanger 


Were there any surprises in this session? 


3 — Yes.(Boys N The Hood) 
2—No 
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Session Six 
December 8, 2002 

All six participants were present. When it became apparent that all were not in the 
dress discussed in the previous session, they were given their T-shirts. The facilitator 
wanted to display a sense of oneness. When an explanation was provided for the design of 
the T-shirt, all of the participants responded. favorably. They were ecstatic about the T- 
shirts. 

Then, to further connect the design of the T-shirt to the instruction, all recited 
Genesis 1:27, both individually and collectively. Participant #12, who had missed two of 
the sessions, only making one of them up to this point, had the most trouble with the 
recitation. Once the facilitator was satisfied with how #12 called the verse forth, the group 
moved on. 

Two of the grandmothers shared some wisdom with the participants. Each of them 
had a grandchild doing time in prison. As the facilitator observed the exchange, it was 
noted how attentive all of the participants were to the grandmothers. The participants 
were like putty.in the grandmother’s hands. Although no questions were asked, the 
participants were tuned in as evidenced by the answers on the summary of learning. 

We then dismissed the grandmothers to the sanctuary where the concluding rites of 
passage were celebrated (see Appendix G). The ritual was intended to symbolize 
movement of the participants to another level of their development. In addition to the T- 
shirts, the participants also received monogrammed Bibles and commemorative plaques. 

After the celebration of the rites of passage, the participants completed the post 


test. The session closed with prayer. 
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Session Six 
Summary of Learning 
Findings 
Session 6 (6 Respondents) 
Following are the responses of each of the four questions. 


1. The most important thing I learned in this session was 


6 — All basically said listening, staying out of trouble, and respect 


2. Remembering to my elders will help me stay out of trouble. 
4 — Respect 
1 — love 
1 — listen to 


3. I felt when IJ received my gifts. 


3 — Happy 
2 — Good 
] — Great 


4. Were there any surprises in the session? 


3—Yes 
3—No 


Analysis of the pre-post test instruments revealed a total of 69 changes made by 
the Experimental Group (EG). Forty-eight (70%) of those changes suggest increased 
knowledge. The other 21 changes (30%) were questionable. An example of the 
questionable changes occurred with question #29 (How often do your parents talk to you 
about sex?). One of the participants changed his answer from a) once in a while to c) they 
never have and another changed his answer from a) once in a while to b) all the time. 
While it is only speculation, this strongly suggests that the participants were guessing at 


the answers. 
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Further analysis revealed that the individual rate of improvement resulting in the 
EG ranged from 50% to 91%. It was also noted that one of the emerging results showed 
that the knowledge of the younger participants increased more significantly than that of 
their older counterparts. 

The changes made by the Control Group (CG) on the post test were not as 
dramatic as the changes in the EG. The total number of changes made by the participants 
was 33. Twenty-three of those changes reflected increased knowledge. The other ten 
changes (30.3%) were questionable. Question #6 (Are you a virgin?) showed the greatest 
percentage of change; four (67%) of the six participants changed their answers from c) I 
don’t know to a) Yes. Question #6 assessed biological and sexual knowledge. The 
percentage of change in question #1 (What is a good age to begin working a job?) came 
next; three (50%) of the participants changed their answers. Two (33.3%) of the 
participants changed their answers from a) 12 to c)14. Question #1 assessed social and 


spiritual knowledge. Table 8 shows the comparative changes between the EG and the CG. 


Table 8. Comparative Changes Between Experimental and Control Groups . 


Exper. 
Control 


Total Number of Changes 
Reflecting Increased Knowledge 


Participants 
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While the percentage of change in the CG was equal to that of the EG, the 
frequency of change was considerably lower (See Table 8). It is not known whether this 
alone suggests that the intervention was successful, however there were some noted 
changes reflected in the area of masculinity in the EG but not in the CG. 

While analyzing data when the implementation of the project was complete, the 
facilitator further analyzed the pre/post test* instruments and discovered the following: 


Table 9. Categorical Distribution of Questions on Pre/Post Test. 


AREA COVERED NUMBER OF QUESTIONS | % OF QUESTIONS 
z 


Masculine 13 


Many of the questions covered more than one of the focus areas. Twenty-five of the 


questions (50%) were one pointed, meaning they were used to assess only one area, Six of 
the questions (12%) covered three areas and nineteen of the questions (38%) covered two 
areas. Table 10 gives the assessment breakdown. 


Table 10. Areas Covered By Each Question. 


QUESTION NUMBER AREA(S) COVERED 
1 Social/ Spiritual 
2 Social/ Spiritual 


Social/ Masculine 

4 Social/ Masculine 
ee > 
| CG Bilogical Sexual | 


4 Appendix C. 


sda 
9 Sexual 
Sal Masculine | 
14 Masculine 
8 Sia Sexual 
(37d Sexual 
29 Social Spiritual 
40 J Soeial Spiritual/ Masculine _ 
Social Spiritual | 
6 Spirit 


Social/ Spiritual 
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When the changes made on the post test by each EG participant were reviewed 


and examined according to the five areas, the following summaries were compiled. 
Individual Post Test Changes (EG) 


Participant #5 


Question # 
Biological 
Social, Sexual 
Biological 
Biological, Sexual 
Biological . 


Participant #5 had passive aggressive qualities as evidenced by his disruption of sessions. 
He impressed the facilitator as one who was easily coaxed. Although this is was 
one of the older members of the group, he often presented as one of the most immature. In 
addition to a pattern of late arrivals at sessions, this participant often blurted out answers 
and had to be reminded of the group rules on a number of occasions. Often demonstrating 
regressive tendencies, this participant sometimes sounded like a five-year-old when 
communicating. The changes on the participant’s post test suggest that the bulk of 
learning took place in the biological area, with little spiritual improvement. Based on 


observations of this participant, there did not appear to be much spiritual growth. 
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Participant #6 
3 Social, Masculine 
Social, Masculine 
Social, Sexual 
Biological 
Biological 


37 Social, Masculine 


Participant #6 may have demonstrated the greatest spiritual growth as eviaeiel by his 
visible transformation. When #6 started, he did not want to be a part of the project but he 
proved to be one of the most astute ener of the group. Participant #6 was able to 
recall Genesis 1:27 earlier than his, peers and ‘often assisted them in the spelling of difficult 
words. The changes on the post test suggest that the bulk of learning for him took place in 
thie social area. The changes also suggest that an alteration in his concept of masculinity 
took place. There is great potential for mature masculinity. 


Participant #8 


Participant #8, perhaps the most reserved of the group became a catalyst for change. Not 


only has he begun to attend Sunday School and church regularly, but his whole family, 
mother, sister, and brother also attend. While the changes suggest an even distribution of 
learning, the cultivation of an inner life has begun. The facilitator will continue to monitor 


this participant’s growth. 
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Participant #10 


Question # | Areas Covered 
6 Biological, Sexual 
21 


20 Biological 
26 


Sexual 
Social, Masculine 


Social, Spiritual 


Participant #10, the only Caucasian member of the group, was refreshingly vocal. Based 


28 


44 


on early observations of this participant, the facilitator perceived a timid individual, for he 
often backed down from his position on topics. However, that perception changed as the 
project unfolded. The post test changes suggest that the bulk of learning took place for 
this participant in the biological area with significant change occurring in the sexual and 


social areas. 


Areas Covered 


Sexual 


19 

Social, Sexual 
41 Social, Spiritual, Masculine 
44 Social, Spiritual 


Participant #11, the oldest member of the group, made the least number of changes on the 


post test. The preponderance of change for him took place in the social area. Consistent 
assistance in the development of social skills will help this participant tremendously. 
There was, however, a significant alteration in this participant’s understanding of 


masculinity as evidenced by the activity that took place during session 5. 
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22 
3 


me ae Biological 
Biological 
38 


Biological, Sexual 
| 38 Social, Spiritual 
Social, Spiritual, Masculine 


47 Social, Spiritual 
50 Spiritual 


Participant #12 was the most difficult participant to get a read on. He missed and had to 


make up two of the sessions. His extremely en demeanor made it difficult to 
communicate. During the make-up sessions, he was quieter than usual. While the changes 
a this participant’s post test suggest great improvement in the biological area, a good 
blend of learning took place in the other four areas as well. 

The individual changes of the CG were as follows: 


Participant #1 
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Areas Covered 


Social, Spiritual 


6 Biological, Sexual 


Participant #4 


Question # 


Biological, Sexual 
Masculine 


Biological, Sexual 
Masculine 
_ Spiritual 


Participant #6 
Question # Areas Covered 


| 6 _| Biological, Sexual 
48 Social, Spiritual 
49 Spiritual 


Two follow-up interviews were conducted. One to clarify the conflicting responses 


of participant #11 who answered yes to question #6 (Are you a virgin?) and yes to 
question #7 (Have you ever had sex?). This participant is from a single parent home. The 
participant stated that while filling out the pretest one of the other participants told him 
that being a virgin only included having intercourse, he stated that a girl had performed 
oral sex on him behind the bleachers at school. The participant claimed that he ejaculated. 
The interviewer used the opportunity to further educate the participant about HIV and 
STDs. It is possible that the overall high rate of change for this question was due to the 
fact that many of the young men have been influenced to believe that the only way to lose 


virginity is through sexual intercourse. They have not been taught that virginity is also lost 
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through masturbation and oral sex. Here the facilitator holds to the hermetic 
understanding that fully supports regeneration and mature masculinity and therefore 
teaches that masturbation is a devitalizing act. The body is easily sslaea and changed by 
living habits and conditions and the intentional engagement in such activity is 
degenerative. No one who is born of God will continue to sin, because God’s seed remains 
in him, he cannot go on sinning, because he has been born of God.5 

The second interview was conducted to gain clarity from a response made by 
participant #6 who is from a two-parent household. While discussing fatherhood, he 
became very silent and finally stated that he did not have a relationship with his father. It 
was discovered that there is a 43-year age differential between the participant and his 
father. His father is employed by one of the oilseed in the area and is very active in the 
community. The participant stated, “He never hag time for me. My friends think he’s my 


grandfather,” 


5 { John 3:9 


CHAPTER SIX 


REFLECTION, SUMMARY, AND CONCLUSION 


Underneath us all 
There’s a world that we always forget ‘til it moves us 
Where the moon on the bay dances all alone 
Ramone, he draw the razor swift, it slice the air 
No more lovely dreams of those summer nights 
Down in Santo Domingo 
They laugh and play in the sleepy harbor town 
So unaware of the danger that’s around 


Livin’ on the fault line 
Livin’ on the fault line 
Livin’ on the fault line 
Livin’ on the fault line 
No one can run when it finally comes down 
Nobody knows what is stirrin’ underground 
Caruso stumbled 
While the city tumbled down 
The palace in splinters 
Theodore was leaving town! 

Facilitating the project, Promoting Mature Masculinity, has been a rewarding 
experience. From watching the grandmothers with grandsons in prison take delight in 
opening up to the participants to sharing intimately with the members of the group to 
observing the development of many bonds, we conclude that there may be some hope for 


the small community where the project was implemented. The tempered movement around 


the fault line of gender and sexuality has begun to open and gain some momentum. 
Lyrics to the song, “Livin’ On The Fault Line,” by Patrick Simmons. 
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Prior to the project, the grandparents never revealed their grandsons’ 
circumstances to the pastor and were not comfortable expressing those circumstances to 
anyone else. Unfortunately, news of their predicaments was stumbled upon. Many 
African- Americans were reared in families that tempered movement around the fault line 
of “what goes on in the family, stays in the family.” This may represent the a priori cause 
of silence in the black church. If so, Promoting Mature Masculinity succeeded in engaging 
the grandmothers to the point of opening up to others. It is when we honestly open 
ourselves to another that healing begins. All of the crimes committed by their grandsons 
carried the common themes of violence and immature masculinity. One committed a sex 
crime, assault on a female. The other crimes committed were armed robbery, criminal 
assault, and murder. | 

It was a sixteen-year-old member who committed the armed robbery, which was 
one of the heartbreaking incidents because he attended church regularly and served as the 
sound technician. He never had a relationship with his father. Before his arrest, he was 
beginning to relate to the pastor in counseling sessions. 

Another young man became a member subsequent to the support given him during 
the thirteen months he was incarcerated for assault on a female. Upon his release, he 
resided with the pastor and attended the church regularly. He has since moved back home 
to Texas and has been sensing a call to ordained ministry. 

In late January 2001, after returning from the Phase I intensive, a devastated 
grandmother disclosed that the father of her grandchild was suspected of molesting his 
daughter. A custody hearing ensued and the mother was awarded full custody of the child. 
The father, who has no visitation rights, sought the pastor’s counsel and revealed some of 


the unresolved issues in his life. The man grew up in the black church. 


124 


The sixteen-year-old son of a friend in New York was sent to Salisbury to 
complete his high schoo! education when some of his peers repeatedly threatened to take 
his life after he defended a classmate they had beaten up. His peers were subjects of 
socially toxic environments. Additionally, they were immersed in a culture of immature 
masculinity. 

In short, a plethora of opportunity to do the work of ministry in the area of 
sexuality and spirituality awaits us. The members of the church expressed sensitivity és 
issues of sexuality and spirituality and were eager to provide the non-threatening 
environment needed to educate and re-educate pre-adolescent youth. Still, appropriate 
education and training is needed. 

Quite unexpectedly during the planning phase of the project, two Boy Sésiut 
officials, Mr. Jim Norris and Mr. Wayne Dalton asked for a meeting with the IH of Boy 
Scout Troop #360. They were exploring ways to deepen the spirituality of the Boy 
Scouts. When the IH informed them of the details of the project, Promoting Mature 
Masculinity, they were excited. | 

Dialogue with the Director of the Boy Scouts? strengthened the motivation for the 
project and the Boy Scout troop was chosen as the experimental group for practical 
reasons. The pastor based the decision to use the pre-adolescents of the troop on the 
statistics given by the Director of Boy Scouts. 

The troop consisted of seventeen (17) young men between the ages of ten (10) and 
seventeen (17). These were young men still in their formative years who could benefit 


immensely from instruction to help them understand their personhood, which involves 


2 Mr. Mitchell Bennett 
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sexuality, spirituality, and masculinity. Educating and re-educating them may be the 
prevention needed to keep them out of jails and institutions or from becoming sexual 
abuse perpetrators or victims. 

At least 24% of the pre-adolescents in the troop were already troubled, as 
evidenced by self-disclosures made to the pastor. Fully aware of the secret fears that go 
with the territory of masculinity, he sought to relieve some of the deep strains that are 
often a part of a pre-adolescent’s life. One of the young men, aware of his uncontrollable 
anger, disclosed how close he had come to striking his mother. Another, consistently 
suspended from school, could not understand why he had no relationship with his father. 

Further indicators of their immature masculinity were undesirable behavior 
patterns, observed by their acting out in unacceptable ways, whieh led to the problem of 
this study. These young men were often observed with their hands cupping their private 
parts as they talked to young ladies and one another. 

Other observations included the use of derogatory terms and shouting obscenities 
as they communicated with one another, inappropriately grabbing one another’s private 
parts, ridiculing penis size, and mannishly challenging authority. The behaviors suggested 
that physical and sexual prowess was among the criteria used to define masculinity and 
that an immature masculinity was pervasive in the community. 

While driving the participants home after the sessions, the facilitator often 
drummed up conversations. One of the memorable conversations was with participant #8 
after session five of December 1, 2002. His thirteenth birthday was the following day. He 
was the last to be dropped off that evening. The facilitator asked if he was enjoying the 
project. He replied, “Yes.” When asked what he enjoyed about it, he responded, “it’s just 


different. I don’t usually talk much, but when I come there you always talk about things 
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that make sense to me. Things my mother, sister and baby brother don’t understand. It’s a 
good feeling.” Then he inquired, “what are you going to do with the power ranger” (one 
of the action figures that had been used during the third session). When I asked why, he 
responded “I left mine in my cousin’s car and he can’t find it.” I replied, “so you want that 
one?” and he said, “yes, sir, that would be nice.” Knowing that the next day was his 
birthday, my reply was “T’ll see what I can do.” Upon arriving at home, I sifted through 
the homework assignments received during session four to see which of the two action 
figures #8 wrote about and more particularly what he wrote and found that #8 was the 
only participant that chose the power ranger. Here is what he wrote. 

I think that the man in the box represents the power ranger. I think 


this because he is tough and likes to help people a lot. And has a lot 
of courage to stand up to people who are bad, and don’t like to 


help people. 


I decided at that point to give #8 the power ranger as a birthday present. I sensed in him a 
young man who was on his way to mature masculinity. His thoughtful response balanced 
toughness and caring. So, while he was in touch with the king and warrior, there also 
seemed to be a lover and perhaps even a magician emerging in him. The magician needs 
“courage to stand up to people who are bad.” Moreover, there was something ritualistic 
about the giving of this gift on his thirteenth birthday. Longing to be free of the pathos of 
our inept manliness from a young age, I empathized with him. When I pulled #8 aside after 
the closing session to give him the gift, he smiled a big smile, reached out to hug me and 


said, “I love you Reverend Spearman, thank you.” 


3 Homework assignment written by participant #8 in response to the question, “Which one of the 
figures does your man in the box look like and why?” 
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The project impacted the context more than the context impacted the project. 
Although there were many well-wishers and those with good intentions in the 
congregation, there was a sense of detachment that often overwhelmed the facilitator. 
There is a need for more teaching and preaching in this area to equip people to do the 
work of ministry. An evaluation of the CAs after the project’s completion revealed that 
there have been no follow-ups and no further dialogue about the project except when 
initiated by the pastor. However, there is hope. 

When future implementations of the project are planned, there will be an 
intentional period of time set aside to train the CAs. The facilitator may have become 
more focused on the recipients of the instruction than on the donors of the instruction, 
taking the donors need to have a working knowledge of the ministry focus for granted. 
Often, as Moore and Gillette suggest, an immature masculinity rules in high places. It is 
frightening to believe that it may have been ruling in this case. Not only do children 
engage in forms of it, adults are sometimes more eligible for engagement in it. Our 
patriarchal culture can be more correctly called a “puerarchy” (the rule of boys).4 Many 
are silent on issues of sexuality and spirituality because they are just not informed. 
Planning a number of scheduled discourses will facilitate future attempts. 

One of the officials on the school board shared the large ratio of incest in 
Salisbury. Perhaps the ministry focus raised the fear of shaking up some of the skeletons in 
the community’s closet. Some of the members of Moore’s Chapel are double kin (related 


on both'sides of the family). 


4 Moore and Gillette, King, Warrior, Magician, Love, 143. 
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The participants have developed closer relationships, as evidenced by their 
associations with one another during Boy Scout meetings. They have also been observed 
looking for one another while attending church. One of the participants has also become a 
regular in Sunday school and his family is also attending. A plan is underway to conduct a 
longitudinal tracking study every six months to see how well the participants are doing. 

The facilitator experienced a number of spiritual incidents over the past two and 
one half years. Many of them would not have been experienced had it not been for ig 
research, such as heightened sensitivity to sexual issues, increased confrontations to youth 
demonstrating patterns of immature masculinity, and a deepening courage to address 
sexuality/spirituality issues. The need to disseminate information to the youth in our 
communities grows daily. | 

While transcribing the sessions, I seized the opportunity to assess my. self. I was 
able to monitor some growth. During the first session, I noticed a lot of stammering while 
trying to adjust my vocabulary to the level of the participants. By Session Three, I had 
overcome a number of personal fears and reservations. There was also a greater coitnadnd 
of the instruction by this time. Bonding with all of the participants came in time. Having 
taken the participants out to eat on two occasions and watching them from a distance on 
three others afforded me the opportunity to observe their mannerliness, social skills, 
camaraderie, and respect for elders. After one of the outings, the participants even made 
and signed a thank you card and presented it to me. 

I am most grateful, however for the process that unfolded within while engaged in 
this study. Placing one’s self at the center of research can have transformative effects. 
There is real merit in this type of instruction. There were strong reservations from the 


beginning on the part of the facilitator. He projected lack of involvement from the context. 
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While I am now aware of some of the resistance of the people, I have accepted my own. 
There seems to be a law at work as indicated in the book of Job, the thing that I greatly 
feared has come upon me (Job 3:25). Moving beyond that fear has been the greatest 
accomplishment. The ability to penetrate and grasp truths that have eluded my reasoning 
and perceptions exceeded any initial expectations. The power of transformation has beaten 
down the door of my inner being and allowed a new visitor to enter and that new visitor 


has deposited within me a violent urge to become one with the Spirit. 
Future Outcomes 


The incorporation of several changes would enhance future use of this model. 
First, it is eee to extend the amount of — to conduct the sessions. Rather than a 
total of twelve hours, eighteen hours, broken down into nine two-hour blocks, may be 
more realistic. The meals were not originally factored into the project but proved to be an 
effective means to observe the social skills of the participants. 

Second, the pre/post test instrument needs refining. Many of the questions were 
not user friendly and the participants had some difficulties with them. More input from 
Christian and middle school educators can be a valuable resource in this area. 

Third, time throughout the project for the CAs to engage the participants on site 
should be required. As stated earlier, input from the donors of the project is vital to the 
success of the project. The donors need to be more involved. 

Fourth, opening the project to pre-adolescents who do not participate in the Boy 
Scouts can be a means to an end in the community. With the church actively engaging in 


the development of the community’s youth, we may see the development of more well- 
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beloved sons. The church would also become less intimidating to the non-churched 
population. 

Fifth, training lay people to carry out the facilitation of the project can only 
enhance the effectiveness of the church. What better catalyst to break the silence in the 
black church than to have more people engaged in discourse. 

Sixth, the archetypes offered by Moore and Gillette can a valuable tool. By 
intentionally working them into the project, the cultivation of spirituality can unfold. 
Calling things into existence that do not yet appear may render more positive results. 
There are kings, warriors, magicians, and lovers who do not know they are such. 

This model is recommended for churches of all sizes and in all locations. 
Adaptations can be made accordingly. Discussion has also begun regarding a iqoaineaaan 
of the project for use with the prison population. While the discussion focused on those 
who would be released from prison, serving as an intervention to lessen recidivism, the 
project could also serve those in prison. 

This first attempt succeeded in shifting immature understandings of saneeaiey to 
more mature understandings as evidenced by the behaviors of the pre-adolescents in the 
study. Future attempts will be more successful. The young men expressed a willingness to 


negotiate their hardness and are on their way to Promoting Mature Masculinity. 
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Parental Consent Form 


EXPERIMENTAL GROUP 


By my signature below, I am giving consent for my child to participate in the study 
entitled Promoting Mature Masculinity facilitated by the Reverend T. Anthony Spearman, 
a United Theological Seminary (UTS) doctoral student. I authorize my child’s 
participation acknowledging that no one has been pressured to participate, nor promised 
any reward or payment of money. I also give consent for information about my child and 
the family to be included in the report of this research study in a disguised form. I 
understand that the information will be made available to the public through the library at 
UTS, and that it may be a part of future publications. The protection of our privacy will be 


enforced. 


I have been informed that the purpose of the research is to help pre-adolescent 
males to think and talk about who they are now and the kind of people they would become 
as teenagers and young adults who have to deal with life on a daily basis. 


I further understand that some risk may be involved. The pretest, summary of 
learnings after each session and interviews may contain information that makes my son feel 
uncomfortable if he is experiencing some things personally. There are no other known 
risks. 


The benefit of the six two hour sessions, using videos to get discussions started 
about terms, biblical stories and role-plays, is that my child will gain knowledge ane 
information to help him understand more about himself in the society. 


I reserve the right to withdraw my child at any time, with or without explanation 
and will receive a copy of this signed form for my records. 


Any questions about any part of the research may be directed to the principal 
facilitator at 704 638-9084. 


Printed name Parent Signature Date 


Printed name Person Obtaining Consent Date 
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Parental Consent Form 
CONTROL GROUP 


By my signature below, I hereby authorize participation in 
a study of the pastoral care needs of pre-adolescent boys aged 10-12. The facilitator of the 
study is the Reverend T. Anthony Spearman, a doctoral student at United Theological 


Seminary. 


I understand that my son will be asked to complete a questionnaire that may take 
up to an hour to complete. The completion of this set of questions is the only activity in 
this study, which my son will participate. 


I understand that the information will be made available to the public through the 
library at United Theological Seminary, and that it may be a part of future publications. 
The information will be disguised to protect our privacy. 


I reserve the right to withdraw my child at any time, with or without explanation 
and will receive a copy of this signed form for my records. 


I understand that there are no known risks involved in completing the survey. 


I understand that the rules of confidentiality will be strictly observed, but I agree to 
the publication of results from this study in scientific journals provided my son’s name is 
not used. 


I can contact the facilitator, Reverend T. Anthony Spearman at 704 638-9084 if I 
any further questions. 


I CERTIFY THAT I HAVE READ AND FULLY UNDERSTAND THE FORM, 
AND GIVE CONSENT TO INCLUDE MY CHILD IN ACCORDANCE WITH THE 
TERMS LAID OUT IN THE FORM. 


Printed name Parent Signature 
Date 
Printed name Person Obtaining Consent 


Date 
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Participant Survey 


Please write in or circle one (1) answer. 


L 


Ds 


ae 


19. 


20. 


. My parents/guardian age is (father) 


I live with both parents, mother only, father only, grandmother, others 
There are people in my family. 


The number of children in my family are 1 2 3 4 5 6 7 8 9 10 more. 


. My parents or guardian graduated from High School. YES NO 
. My parents/guardian graduated from college. YES NO 

. My parents attended college but did not graduate. YES NO 

. My parents/guardian are homeowners. YES NO 


. I live in an apartment. YES NO 


I live in a housing project. ‘YES NO 


_ My parents/guardian work. YES NO 
. My parents/guardian only work part time. YES NO 


. My parents/guardian work at 


, (mother) , (guardian) , 


. We receive financial assistance. YES NO 

. | participate in the free-and-reduced lunch program at school. YES NO 
. My family attends church. YES NO 

. My attendance is good at school. YES NO 


. 1am often sent to the principal’s office. YES NO 


I like school. YES NO 


I get good grades in school. YES NO 


APPENDIX C 
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Pre/Post Test 


Please circle one (1) answer for each question 


1) 


2) 


3) 


4) 


5) 


6) 


dD 


What is a good age to begin working a job? 


a. 12 
b. when you move out of the house 
c. 14 


What time do you go to bed on school nights? 


a. 10:00 P.M. 
b. later than 10:00 P.M. 
c. Whenever I want to 


Which of the following do you consider “cool”? 


getting A’s in school 
hanging out with the guys 
playing basketball 

selling drugs 


Soe oP 


When is it most embarrassing for your mother to yell at you? 
a. when relatives are around 

b. when girls are around 

c. when the “fellas” are around 


How many times have you surfed the internet for porn pictures? 
a. never 

b. 5-10 times 

c. more than 10 times 

Are you a virgin? 

a. Yes b. No c. Idon’t know 


Have you ever had sex? 


a. Yes b. No 
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8) If your answer to #7 was “Yes,” how many times have you had sex? 


a. Once 
b. Less than ten times 
c. More than ten times 


9) What kind of sex did you have? 


a. kissing and feeling 
b. I got some head 
c. we did the wild thing 


10) How many different people have you had sex with? 


a. One 
b. Two 
c. Three or more 


11) Which is the most manly to you? 


a. to beat up on your woman 
b. to treat a woman gently 
c. to calla woman a bitch 


12) It is manly to have sex at an early age. 


a. Strongly agree 
b. Somewhat agree 
c. Disagree 


13) Being a real man means 


a. never showing your feelings 
b. having lots of sex 
c. taking care of your family 


14) Which of the following is not like a man? 


crying 

being afraid 

not being able to take pain 
all of the above 


ao rp 
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15) Which of the following best describes a “wet dream”? 


a. when you could not wake up to go to the bathroom 
b. when you are asleep and something comes out of your sex organ 
c. waking up soaking wet because the fan wasn’t working 


16) When is it OK for men to cry? 


at a funeral 

never 

when they are happy 
when they are mad 


ae of 


17) Has anyone ever touched you in ways you did not like? 


a. Yes 
b. No 
c. I amnot sure 


18) If you answered “Yes” or “I am not sure” to #17, did you ever tell anyone? 
a. Yes b. No 

19) How often do you look at porn magazines? 

I did it once 

Not much 


A whole lot 
Never 


ae gp 


20) How embarrassed are you talking about sex? 


a. Alot 
b. A little 
c. Not at all 


21) What is testosterone? 
a. Anew line of clothing 


b. Anew gym shoe 
c. Asex hormone 


22) What is the scrotum? 


a. the skin that covers a man’s nuts 
b. a football contest 
c. a girl’s coochie 


23) What is puberty? 


a. the time between childhood and adulthood when you can make a baby 
b. when you don’t have a lot of money 
c. I don’t know 


24) What is a penis? 
a. something I write notes with in class 
b. the male reproductive organ 
c. the curvy hips of a woman 
25) Is it manly to stand around with your hand in your pants? 


a. Yes 
b. No 
c. Only when I am with the boys 


26) What is a condom? 
a. amilitary maneuver 
b. protection for a male during sex 
c. I don’t know 
27) What is an STD? 
a. a disease you can get from having sex 
b. a large bird 
c. a football play 
28) What is HIV? 


a. A virus that you can catch from having sex 
b. a place where bees live. 
c. I don’t know 
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29) How often do your parents talk to you about sex? 
a. Once ina while 
b. All the time 
c. They never have 


30) What is a good age to leave children alone? 


a. 10 
b. 14 
c 8 
31) What is sperm? 


a. the sticky stuff that comes out of a man’s sex organ 
b. the pills athletes take to grow muscles 
c. I don’t know 
32) What is masturbation? 
a. making my sex organ feel good all by myself 
b. ascary movie 
c. I don’t know 
33) What is a “woody”? 
a. One of Tiger Woods golf clubs 
b. when my Jimmy gets hard 
c. I don’t know 
34) What physical changes can take place during puberty? 
a. hair grows under the arms 
b. the voice gets deeper 
c. All ofthe above 
35) Do you have a pair of fashionable gym shoes? 


a. Yes b. No 


36) If you wear expensive clothes what could happen to you? 


someone could kill you for them 

the police could mistake you for a drug dealer 
you may not be able to pay your bills 

all of the above 


BP of 
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37) The older you get the more pressure there is to wear name clothes. 


a. Strongly agree 
b. Somewhat agree 
c. Disagree 

38) What is a role model? 


a. someone who sets a good example 
b. a type of car 


c. I don’t know 
39) When is it OK to hit somebody? 


a. when someone embarrasses you 
b. when someone talks about your mother 
c. never 


40) Have you ever helped to beat someone up? 
a. Yes b. No 

41) If you answered “Yes” to #40, did it make you feel good? 
a. Yes b. No 

42) Would you ever help to beat someone else up? 
a. Yes 
b. No 
c. I don’t think so 

43) When is it right to kill? 

when someone talks about my mama 

when someone threatens my life 


when someone embarrasses me 
never 


ae of 


44) Parents should allow children to watch anything they want on television. 


a. Yes 
b. No 
c. It depends on the child 
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45) Do you believe in God? 


a. Yes 
b. No 
c. Sometimes 


46) Do you and your parents ever talk about God? 
a. Yes b. No 
47) How often do you go to church? 
a. Every Sunday 
b. Twice a month 
c. Once ina while 
d. I have never been 
48) If you go to church, do you go with your parents? 
a. Yes 
b. No 
c. Sometimes 
49) How does the Lord’s Prayer begin? 
“Now I lay me down to sleep” 
“Help me Lord” 


“Our Father who art in heaven” 
None of these 


ao f 


50) Who is Jesus Christ? 


a. a prophet 
b. The Savior of the World 
c. I don’t know 
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Summary of Learning 
Session 1 


. The most important lesson I learned in this session was 


. The difference in the action figures that I noticed was 
. One of Samson’s problems was 
. One of the rules for this group is 


. Were there any surprises in this session? 


Summary of Learning 
Session 2 


. The most important thing I learned in this session is 


. The is a part of the female reproductive system. 


. The is a part of the male reproductive system. 


was Amnon’s sister. 


6. Were there any surprises in this session? 
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Summary of Learning 
Session 3 


. The most important lesson I learned in this session was 


. When I listened to the article 


. The man in my box was 
. The thing I learned from the Real Strength video was 


. Were there any surprises in this session? 
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Summary of Learning 
Session 4 


. The most important lesson I learned in this session was 


_ Spirituality is 


. It is important to have a friend because 


. Fatherhood is important because 


. I learned that was a good father to 


. Were there any surprises in this lesson? 


149 


Summary of Learning 
Session 5 


. The most important thing I learned in this session was 


. I wanted to look like the man I chose because 


. The scene I liked most in the Boys N The Hood video was when 


. Ido not want to be like | when I grow up. 


. Were there any surprises in this session? 
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Summary of Learning 
Session 6 


. The most important thing I learned in this session was 


. Remembering to my elders will help me stay out of 


trouble. 


. I felt when I received my gifts. 


. Were there any surprises in the session? 
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THE RITUAL 


CALL TO WORSHIP 


INVOCATION 


HYMN 


WELCOME 


WHY ARE WE HERE? 


PERMISSION TO CONTINUE (ELDERS) 


LITANY (PARTICIPANTS KNEELING) 


Pastor: 
Parents: 


Pastor: 
Parents: 


Pastor: 


Community: 


Pastor: 
CAs/Church: 
PRAYER 
Pastor: 


Blessed people of God, what do you bring to present the Lord? 

We bring with joy (child’s name), the greatest gift that God has entrusted 
to us. 
What are you prepared to do with these entrusted gifts? 

We present them to the church for further spiritual instruction. We desire 
that they know what it means to be created in the image of God; and to 
reverence God, respect themselves and all humankind. 

Who will covenant with you to assist in such a high assignment? 

We will! We pledge ourselves to support in whatever way necessary to 
help build spiritual adolescents. 

Church, will you willingly participate in this high assignment?’ 

We will, the Lord being our helper! 


You gifted young men may now rise. You have been instructed on 


"sexuality, spirituality and masculinity; the importance of 


relationships, friendship and fatherhood, and we have full confidence 
that you have begun a process that will help you face the trials. We 
have prayed that your steps be ordered in God’s Word enabling you 
to walk according to his image all of the days of your lives. 


PARTICIPANT RESPONSE (Unison) 


HYMN 


PRESENTATIONS 


BLESSING 
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Male Reproductive System 
(Side View) 
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Teacher Reference 


Body Changes 


ADULT FEMALE BODY: ADULT MALE BODY: 
broader hips; rounding of broader shoulders and chest: 


body contours. greater muscle development 


Pubic hair 


©1936. 1991 by Search institute. This page may be photocopied for educational use only. 
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By JULIET WILLIAMS .c The Associated Press 


MILWAUKEE (Oct. 3) - One boy said he does not attend school because his mother does not 
know where to send him. 


Another was arrested for burglary before he was 10. His father is dead and, at 14, he’s a father 
himself. 


A third in the mob of boys accused of beating a man to death with broomsticks, shovels and 
poles said he took part because he didn't want anyone calling him scared. 


Seven were charged as adults Thursday with first-degree reckless homicide. The youngest of 
those held, a 10-year-old, was charged as a juvenile with party to the crime of reckless homicide. 


In the days since Sunday's beating, the statements from some of the boys have shed light on the 
group. 

Authorities say the boys hunted down Charlie Young Jr. and beat him bloody and unconscious 
outside a home where he sought to escape them. 


The violence started when one of the group threw an egg at Young, police say. Young then 
struck the 14-year-old in the mouth, knocking out a tooth. That prompted a growing group to go 


after the man. 
Young, 36, died Tuesday after he was taken off life support. 


"If | had known he was beat that bad, to tell the truth | would not have touched him at all," wrote 
the 14-year-old, who said he retaliated when Young punched him, knocking out a tooth. "I do not 
want him to die because my tooth is not more important than his life is. I'm sorry." 


The 10-year-old's lawyer, Craig Mastantuono, said the boy should be released to his parents 
because he has a stable home and has been attending school. 


"He is in fourth grade,” Mastantuono said. "Judge, he can't drive a car. | doubt that he is a flight 
risk at all.” 


Assistant District Attorney Joy Hammond said the boy took part in the attack from beginning to 
end and reportedly told another boy, "we went back and beat him some more." 


The boy made one brief remark in court: "| don't wanna talk to no police officers." 
Judge Tim Witkowiak ordered the boy detained in a juvenile facility. 


According to statements the boys have made to police, five of their fathers are dead. Another is 
in prison. One is a father himself. 


Most of the boys have criminal histories - from curfew violations to possession of cocaine and a 
9mm handgun. Their statements reveal most grew up in the neighborhood where the beating 
occurred. Some were gang members. 


Two of the boys said they participated in the attack because they were scared of being later 
accosted by the group. 


The 10-year-old hit Young with a stick, a milk crate and a pole during the beating. He said his 
clothes and shoes were bloody afterward. His 16-year-old brother also has been arrested in the 


case. 


Their half-sister said the boys sneaked out Sunday night because they were bored and wanted to 
hang out with friends. She's afraid her brother will be sent to prison. 
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"If a grown man can't handle being in prison, how can a 10-year-oid with the mentality of a 10- 
year-old handle being in prison for 10 or 20 years?" she said. "He's not a monster. He is a 10- 
year-old boy." 


The boys' statements reveal at least one 16-year-old in 8th grade and a 9th-grader who can read 
and write only a little. The 9thgrader said he is not attending school because his mother does not 


know where to send him. 


Another boy, a 13-year old nicknamed "Bump," told police he hit Young once with a broomstick 
before the group beating began because he was mad at Young for pushing him down and 
knocking out his fiend's tooth. According to his statement, he also did it because he wanted 
Young "to feel some pain." 


During the beating, "Bump's" mother called him home, telling him, "If 1 see you on the comer 
with that group of guys again, I'll hurt you seriously," his statement said. 


in an interview with The Associated Press, the boy's mother said he was song. 


"He didn't know they were going to do all that to the man," she said. "He's scared. He knows what 
he did ain't right.” 

The names of the boys charged as juveniles will be kept private by authorities. The names of 
those charged as adults had not yet been released by police Thursday evening. 

10/03/02 20:04 EDT 


Copyright 2002 The Associated Press. The information contained in the AP news report may not 
be published, broadcast, rewritten or otherwise distributed without the prior written authority of 
The Associated Press. All active hyperlinks have been inserted byAOL. 
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